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A STUDY OF THE PERCEPTIONS AND EXPECTATIONS
OF COLLEGE FRESHMEN TOWARD COUNSELING SERVICES
OFFERED AT SELECTED COMMUNITY COLLEGES
BY
Leon C. Kilpatrick, Ed.D.
Texas Southern University, 1986
Dr. Alvin J. McNeil, Advisor
The purpose of this study was to investigate college
freshmen students' perceptions and expections about
counseling services offered at selected community colleges.
Specifically, this study attempted to determine to what
extent ethnicity, gender, and age had on freshmen students'
intentions and willingness to use counseling services offered at community colleges.

Additionally, this study

examined counseling services which students perceived to
be the most and least useful as well as the association
that existed between the students' perceptions, expectations toward counseling services from the perspective of
their ethnicity, gender, and age.

Freshmen community col-

lege siudents were asked to respond to a series of questions concerning their perceptions and expectations about

/

2

counseling services before they began attending classes.
A survey design was employed in this study.

Five-

hundred thirty (530) freshmen students from three public
community colleges located in East Central Texas, participated in the study.
A questionnaire was developed, inasmuch as there was
no standardized instrument appropriate for the expressed
purpose of this study.

The instrument was pre-tested by ·

administering it to twenty (20) freshmen college students
attending a Texas public community college in order to
determine the clarity of the questions and to determine
an estimation of the reliability of the questionnaire.
The data analysis for this study was accomplished
through the application of the Chi-Square of independence
at the .05 level.
The following conclusions were drawn:
1.

Students' perceptions about using
tutoring services provided by
counseling centers were significantly
associated with ethnicity.

2.

Students' perceptions about discussing
personal problems with a counselor
were significantly associated with
ethnicity.

3

3.

Students' expectations about
transferring to a four-year
institution after completing
their course work were significantly
associated with ethnicity.

4.

Students' perceptions about the
testing service which was the
most useful to them were significantly
associated with gender.

5.

Students' expectations about transferring
before they completed the associate
degree or certificate were significantly
associated with age.

From these data, it was concluded that freshmen college students' ethnicity and gender were most frequently
associated with the types of counseling services entering
freshmen intended to use.

It was further concluded that

freshmen students' age was significantly associated with
their expectations about educational planning.
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CHAPTER 1

INTROD UCTION
Community colleges are unique entities within the s p ectrum of institutions of higher education.

Although they hav e

some salient features and often are considered the "farm
system" of four year institutions, they have grown in numbers
and variety.

Their spectacular growth in population, some-

times as much as fifteen percent a year, has been their
.
.
f eature. 1
most impressive

As institutions of higher e d ucation, community coll e ges
have traditionally operated with an o p en-door admission
policy to at t ract stud ents , and many of these students are
considered non-traditional.

According to Coh e n, non-tra-

ditional students are characterized as those who are not
being served by traditional institutions of higher education, those who cannot afford the tuition, those who cannot
take the time to attend a college on a full-time basis, or
those whose ethnic backgrounds have restricted them from
participating in higher education.

They are also those

students who have had inadequate pre p aration in the lower

1

Arthur M. Cohen and Florence B. Brawer, The American
Community College (San Francisco: Jossey-Bass Publishers,
1982), p. 29.
1

2

schools, whose educational progress has beeri interrupted
by some temporary condition, or those whose job skills
have become obsolete or who have never been trained to work
at a professional job, who need the necessary social network to obtain a job, who were confined in pris?ns, who
were physically handicapped; or who otherwise are unable
to attend classes on a campus, or for older students, who
are faced with increased leisure time. 2
Community colleges serve (1) more than half of all
entering freshmen,
institutions,

(2) more minorities than four-year

(3) half of all women in higher education,

and (4) a large number of older students. 3

Therefore,

counseling, as a primary function of the community college,
must play an integral role in helping non-traditional students adjust to college life.

However, before these ser-

vices can truly be helpful, the propspective clients must
be willing to use counseling services.

To ensure that

community college counseling centers are responding appropriately to freshmen students' counseling needs, it is
important that students' perceptions and expectations
about counseling services be investigated.

2

_Cohen and Brawer, op. cit., p. 21.

3Judith s. Eaton, "Judging Community Colleges: Look
at Student Success," Community and Junior College Journal
53 (September, 1982): 16.

3

It is hypothesized that the variables ethnicity ,
gender and age may influence a student's per c eption and
e x pectation toward counseling services.

Ethnicity is

used because minority students may have different per c eptions and expectations about counseling services than do
Whites students.

Also, many minority students are first -

generation students who generally come from low-inco~ e
families. 4

These e xperiences and adjustments to college

life will be new to minority students as well as to their
fami lies.

Therefore, appropriate counseling services

could be extremely important in assisting minority students
in achieving success in college.
To be sure, female student enroll~ent at the coI!h~unity
college level has equaled or exceeded the enrollment of
men.

Likewise, community colleges serve half of all women

in higher education. 5

This enrollment trend has had a

great impact upon student population.

However, percept-

tions and expectations toward counseling services held b y
female students, as o pposed to those of male stud ents ,
could be e x amined to d etermine if a difference exists be -tween students' gender and their use of certain t ypes of
counseling ser v ices offered at the corr~ unity college level.

4 cohen and Brawer, op. cit. , p. 48.
5 Eaton, o p . cit., pp. 21-22.

4

The increase in community college enrollments may be
attributed to age, which is an important factor that could
possibly affect the manner in which a student perceived
and expected to use certain types of counseling services
at the community college.

The approximate age twenty-one

(21) is considered to be the time when most students complete their college education.

Also, this is the age at

which society recognizes the individual as a responsible
adult.

Students beyond this age are thought to be signifi-

cantly different from their younger counterparts.

The

motivations, psychological development, academic readiness,
and life-time commitments of older undergraduates represent
a unique composite character of conrnunity colleges.

6

Specifically, this group has had a variety of experiences
impacting on their perceptions of ~aturity; their sense of
identity and responsibility for work, fa:.nily, and com...rnunity;
their ability to function as financially independent adults;
and their reorientation toward timeline planning and focusing on goals as undergraduates in a collegiate, learning
experience.

6 carol E. Kasworrn, "Student Services for the Older
Graduat e Student," Journal of College Student Personnel
31 (March, 1980): 183.

5

Recognizing that many of these students would be
under-prepared academically, much emphasis is placed on
the counseling centers. 7

Given the unique characteristics

of their clientele, in an effort to serve their constituents, many community colleges have found it necessary to
develop counseling services that will meet the needs of
students on campus. 8
The principal counseling services offered at community
colleges in order of perceived importance are as follows:
(1) vocational counseling,

(2) personal counseling,

college transfer information,
.

p 1 acemen t counse 1 ing.

9

(4) testing, and (5)

(3)
job

However, because of their percep-

tions and expectations, the extent to which entering freshmen plan to use the counseling services may differ from
that of currentl y enrolled students.

Undisputedly, com-

munity colleges, with all of their positive attributes,
still possess a fair share of problems in responding appropriately to students' perceived and e x pected counseling
needs. 10

7 Theresa Miller, "A Study of Counseling Services in
Two-Year Colleges," Journal of College Student Personnel
27 (January, 1979):
183.
8 .

Ibid. , p. 9.

9 Leonard G. Goodman, Richard L. Beard, and Carol L.
Martin, "Counseling Services in the Two-Year College,"
NASPA Journal 12 (Summer, 1975):
241.
10 Eaton, op. cit., p. 17.

6

An investigation by Sagaria and others on the perceived counseling needs and interests of entering freshmen students revealed that both academic and personal counseling were important, but academic counseling had primacy.
Thus the initial interface between the student and the
institution had great importance for the student's integration into the campus environment. 11
Changing the attitudes of students toward the functions of counseling has been a much more difficult task.
For instance, Duckro and Beal found that students .rated
personal problems less appropriate for discussion with a
counselor than did the counselors themselves. 12

They

suggested that this difference in opinion could possibly
be reduced through efforts to find out what factors may
influence students' perceptions about discussion several
types of concerns with a counselor.

However, for many

years, orientation planners considered only the needs of

ll Mary D. Sagaria,
·
. d a C . Hugginson,
.
. R.
Lin
an d E ric
White, "Perceived Needs of Entering Freshmen: The Primacy
of Academic Issues," Journal of College Student Personnel
33 (May, 1980):
243.
12 Paul Duckro and Don Beal, "Differential Effectiveness
of Written Communications of Students' Perceptions of the
College Counseling Services," Journal of Counseling Psychology (March, 1976): 103.

7

the institution's administration in developing counseling
services for freshmen. 13

Community colleges have been

asked to perform a wider variety of services for a more
distinctive clientele than has any other post-secondary
.
l institution.
.
.
.
14
e d ucationa

Therefore , counseling center

personnel bear much of the burden for helping students
clarify their aspirations and for helping students explore
relationships between goals and educational choices.
Counseling plays a pivotal part in assisting students with
their educational goals.

The principal resource used by

colleges to help students adjust to college life and assist
the students with full integration into the social and
academic system has been the counseling center.

15

There are serious limitations to generalizing the perceived counseling functions of entering freshmen vis-a-vis
perceptions of those counseling services held by currently

13

P.A. Wigent, "A Student-Directed Orientation Program, " Journal of College Student Personnel 12 (December,
1971):
370.
l 4

- Bruce Thompson and Ron Rucker, " Two-Year College
Students' Goals and Prograns Preferences ," Journal of College Student Personnel 32 (September, 1980) : 393.
15 rbid.

8

enrolled students.

16

Entering students' perceptions and

expectations of counseling services in a college setting,
expressed before their enrolling and attending classes,
have not been systematically investigated.

The challenge

of providing useful counseling services for freshmen students has become more difficult.

Additionally, meeting

students' counseling needs has become an increasingly important reason for students to enroll in conrnunity colleges.

In view of the emergence of the co:mmuni ty college

as a major force in higher education, and considering the
nature of the multifaceted curricula of the community college, the perceived role of counseling services on the
community college campus and what students actually expect
from these services seem particularly relevant for current
.
17
consi.d eration.

However, the perceptions and expectations

about counseling services for freshmen at the community
college level have not been readily available.
Statement of the Problem
The purpose of this study was to investigate college
freshmen's perceptions and expectations about counseling
services offered at selected community colleges.

Specif-

16 sagaria, Higginson, and White, op. cit., p. 244.
17 John c. Wolk, and Joseph D. Dameron, "Counseling
Center Function in Two-Year and Four-Year Colleges,"
Journal of College Student Personnel 16 (November, 1975)
483.

9

ically, this study attempted to determine to what extent
ethnicity, gender, and age have on freshmen students'
intentions and willingness to use counseling services offered at community colleges.

Additionally, this study

examined counseling services students perceived to be the
most and least useful.

Also, this study examined the as-

sociation between the students' perceptions, expectations
toward counseling services and ethnicity, gender, and age.
Significance of the Study
In order for community college administrators to provide vital services to freshmen students (based on the
latter's perceived and expected needs for services), they
must know which of the counseling services provided are
perceived as most and least useful by their fres~men students.

Therefore, regular surveys of students' perce p tions

of counseling services must be conducted to ensure that
counseling centers are res p onding appropriately and ef fectively to students. 18

Those in charge of counseling

services should investigate into whether traditional
counseling services are meeting the needs of non-traditional
students.

18 cohen an dB rawer, op. ci't ., p. 21 .

10
The results of this present study could assist
directors of community college counseling centers in
developing counseling services based upon factual knowle d ge
of the students' awareness and understanding of counseling
services.

Additionally, knowledge of students' use of and

expectations about counseling services could assist counselors and personnel administrators in mak ing informed
decisions about the type and usefulness of their counseling programs.

Furthermore, the study could afford com~-

unity college counseling professionals an opportunity to
e x amine how their services are perceived by freshmen students.

Also, the results will determine what effect the

variables ethnicity, gender, and age might have· upon
freshmen students using counseling services.

This study

should prove invaluable in helping counseling professionals
in community colleges to respond more appropriately to students' counseling needs.

It is these responses, based u p on

ethnicity, gender, and age of freshmen students, which
could provide community counselors with information regard ing freshmen students intentions to use counseling services
and staffing patterns that make an effective counseling
program.
Moreover, the results of this study could be used to
aid community colleges in developing counseling services and
related programs designed to assist college freshmen students in their academic performances.

Finally, the results

11

could further be used by coITmunity colleges to determine
the usefulness of the counseling services currently being
provided for entering freshmen students.
Hypotheses
Several major hypotheses were developed around the
selected independent variables:
Ethnicity -- Ethnic background makes no difference on
perceptions and expectations toward counseling services.
Based on specific types of counseling services, the following sub-hypotheses were derived:
Cowmunity college freshmen students' perceptions
about using tutoring services provided by counseling
centers are independent of the variable ethnicity.
Community college freshmen students' perceptions
about discussing a personal problem with a counselor
are independent of the variable ethnicity.
Community college freshmen students' perceptions
about talking with a counselor regarding course
advisement are independent of the variable ethnicity.
Corr~unity college freshmen students' perceptions
about talking with a counselor regarding job placement are independent of the variable ethnicity.

12

Community college freshmen students' perceptions
about which testing service they think would be most
useful are independent of the variable ethnicity.
Community college freshmen students' perceptions
about which testing service they think would be least
useful are independent of the variable ethnicity.
Community college freshmen students' expectations
about which counseling service they felt would benefit them most often are independent of the variable
ethnicity.
Community college freshmen students' expectations
about which counseling service they felt would benefit them least often are independent of the variable
ethnicity.
Community college freshmen students' expectations
about transferring before they complete the associate
degree or certificate are independent of the variable
ethnicity.
H 10:
0

Community college freshmen students' expectations
about transferring to a four-year institution after
completing their course work are independent of the
variable ethnicity.

13
H 11:
0

Community college freshmen students' expectations
about adjusting to college are independent of the
variable ethnicity.
Gender -- Gender makes no difference on perceptions

and expectations toward counseling services.

Based on

specific types of counseling services, the following subhypotheses were derived:
H 12:
0

Community college freshmen students' perceptions
about tutoring services provided by counseling
centers are independent of the variable gender.

H0 13:

Community college freshmen students' perceptions
about discussing a personal problem with a counselor
are independent of the variable gender.

H 14:
0

Community college freshmen students' perceptions
about talking with a counselor regarding course advisement are independent of the variable gender.

H 15:
0

Community college freshmen students' perceptions
about talking with a counselor regarding job placement are independent of the variable gender.

14
H 16:
0

Community college freshmen students' perceptions
about the testing service they think would be most
useful are independent of the variable gender.

H 17:
0

CoTIL~unity college freshmen students' perceptions
about the testing service they think would be least
useful are independent of the variable gender.

H 18:
0

Community college freshmen students' expectations
about which counseling service they felt would benefit them most often are independent of the variable
gender.

H 19:
0

Community college freshmen students' expectations
about which counseling service they felt would benefit them least often are independent of the variable
gender.

H 20:
0

Community college freshmen students' expectations
about transferring before they complete the associate
degree or certificate are independent of the variable
gender.

H 21:
0

Community college freshmen students' expectations
about transferring to a four-year institution after
completing their course work are independent of the
variable gender.

15
tt 0 22:

Corn.~unity college freshmen students' expectations
about adjusting to college are independent of the
variable gender.
Age -- Age makes no difference on perceptions and

expectations toward counseling services.

Based on specific

types of counseling services, the following sub-hypotheses
were derived:
H0 23:

Community college freshmen students' perceptions
about using tutoring services provided by counseling
centers are independent of the variable age.

H0 24:

Community college freshmen students' perceptions
about discussing a personal problem with a counselor
are independent of the variable age.
Community college freshmen students' perceptions
about talking with a counselor regarding course
advisement are independent of the variable age.

H0 26:

Community college freshmen students' perceptions
about talking with a counselor regarding job placement are independent of the variable age.

tt 0 27:.

·co~munity college freshmen students' perceptions
about the testing service they think would be most
useful are independent of the variable age.
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H 28:
O

Community college freshmen students' perceptions
about the testing service they think would be least
useful are independent of the variable age.

H 29:
O

Community college freshmen students' expectations
about which counseling service they felt would benefit them most often are independent of the variable
age.

H 30:
O

Community college freshmen students' expectations
about which counseling service they felt would benefit them least often are independently related to
age.

H 31:
O

Community college freshmen students' perceptions
about transferring before they complete the associate
degree or certificate are independent of the variable
age.

H 32:
O

Community college freshmen students' expectations
about transferring to a four-year institution after
completing their course work are independent of the
variable age.

H 33:
O

Community college freshmen students' expectations
about adjusting to college are independent of the
variable age.

17
Limitations
The investigator observed the following limitations
which will prevent generalization of results.
1.

The study was limited to entering
freshmen students enrolled in freshmen orientation courses at selected
community colleges.

2.

This study was limited to the extent
that the data for this study were
collected through t h e use of a selfreport questionnaire.

3.

The population of this study was limited
to three public community colleges located
in the state of Texas.

4.

This study does not differentiate
between liberal arts and the vocational
technical students in terms of their
perceptions and expectations regarding
counseling services.

18

Definition of Terms
Throughout the study, the investigator employed the
following terms:

age, community college, counseling ser-

vices, entering freshmen students, perceptions, ethnicity,
and gender.

The variables, are operationally defined as

the following:
Age -- Meant the student's age was 20 or below or was
21 and above.
Community College -- Was "any public or private institution of higher education accredited to award the associate in arts or associate in science as its highest degree.1119
Counseling Services -- Referred to academic counseling,
career planning, course transfer information, job placement, personal counseling, testing service, and tutoring
service.

19 Cohen and Brawer, op. cit.,
.
pp. 5 - 6 .
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Specific definitions of the seven categories include
the following:
(a)

Academic Counseling -- This service
was designed to assist students in
selected appropriate courses based
upon their planned major and educational level.

(b)

Career Counselin~ -- This service was
designed to assist students in choosing
a career based upon their interests,
goals and abilities.

(c)

Courses Transfer Information - - This
service was designed to assist
students in selecting courses which
could be transferred to another
college or university.

(d)

Job Placement -- This service was
designed to assist enrolled students
and graduates in finding employment.

20
(e)

Personal Counseling -- This service was
designed to assist students in resolving
personal problems or social concerns
with the assistance of a trained
counselor.

(f)

Testing Services -- These services
were designed to appraise the
student's educational level and
achievement, career interests,
personal adjustments, and job
aptitude.

(g)

Tutoring Service -- This service was
designed to provide students with a
qualified person to facilitate their
learning in a subject area, using
one-on-one or small-group counseling.

Entering Freshmen Students -- Were students who
attended college for the first time, enrolled in freshmen
orientation programs, and had not begun to attend classes.
Expectation -- Was the manner in which freshmen student~ planned to use counseling services to assist them with
their educational goals, as measured by the questionnaire.

21
Perception -- Was the mental disposition of freshmen
students, expressed before attending classes, about counseling services and their intent to use those services.
Ethnicity -- Meant Black, White, Mexican-American or
other.
Gender -- Was male or female.
Summary
The major focus of this study was to determine if the
variables ethnicity, gender, and age were associated with
community college freshmen students' perceptions and expectations toward counseling services provided at selected
community colleges.

Given the limited amount of research

available on the effectiveness of community college counseling services as they related to the needs of non-traditional students, which make the major bulk of a community college's student body.

This investigation was

undertaken to fill a gap of understanding and to obtain
relevant information to help community college counseling
centers to meet the needs of their students.

CHJ\.PTER 2
REVIEW OF THE LITERATURE

This section examined literature related to the perceptions and expectations of entering freshmen college students toward counseling services.
into six major categories.

This chapter is divided

The first part addresses the

characteristics of community college students.

'I'he second

section addresses the perceptions of counseling services.
The third section deals with the expectations of counseling
services.

The fourth section deals with the students' use

of counseling services.

The fifth section of this chapter

provided an indepth look at the counseling services at twoyear colleges.

•rhe final section consists of a summary.

Characteristics of Community College Students
The two-year colleges, unlike four-year colleges and
universities, have grown in numbers and variety.

The spec -

tacular growth in student population, sometimes as much as
fifteen percent a year, has been the most i mpressive feature

22

23
of community colleges. 20
Reaching out to attract those who are not being served
by traditional higher education has had a profound effect on
a diverse student population in the community college.

In

1982, community college enrollment had increased from just
over one-half million in 1960 to more than two million by
1970; more than four-million by June, 1980. 21

By comparison,

the National Center for -Educational Statistics reported that
enrollment in two-year institutions of higher education had
doubled over the 1970-1980 period from 2,223,000 to 4,426,000.
Moreover, the National Center for Educational Statistics
has further projected that enrollments in two-year institutions will increase steadily through the 1980's, to
5,000,000 by 1990. 22
Cor:ununity colleges have emerged as being successful
and progressive because of the variety of students who have
enrolled, more specifically, freshmen, women and minorities. 23

20

Cohen and Brawer, op. cit., p. 29.

22 occupational Projections and Training Data, "Community and Junior Colleges," u. S. Department of Labor,
Bulletin 2202, 2nd. edition, (December, 1982).
23 Eaton, op. cit., p. 17.

24
Carrington and Sedlacek's study of freshmen "no shows" accepted at The University of Maryland, College Park, revealed
that seven percent of the "no shows" indicated that they had
.

·

chosen to attend a community college instead.

24

Even though

this was not a large percentage, it did exemplify the grad ual
impact of freshmen enrollment at two-year institutions.

A unique characteristic of community and junior colleges, as reported in the Cohen study, revealed that the
mean age of students enrolled for credit in 1980 was twentyseven, the median age was twenty-three, and the modal age
was nineteen. 25

Many of the two-year college students were

enrolled on a part-time basis and were employed full-time.
As the age of the students went down, the number of
credit hours each student attempted went down. 26

The number

of part-timers grew from 48 percent at the beginning of the
1970's to 63 percent at the end.

27

Community college students

24 christine H. Carrington and William E. Sedlacek,
"Characteristics of No-Shows Accepted for Admissions at a
Large University," Journal of College Student Personnel 21
(November, 1975): 505.
25

Cohen and Brawer, op. cit., p. 31.

26 rbid., p. 32.
27 Ibid., p. 33.

25
were commuters, were heavily employed, and were burdened with
life responsibilities which interfered with their academic
progress.

28

However, the community colleges made a deliber-

ate effort to attract part-time students to their campus by
making it easy for them to attend.

Thus the older student

gained both public and collegiate awareness in higher education.

It has been predicated that by the late 1980's, the

older student should represent 34 percent to 40 percent of
.
29
t h e un d ergra d uate popu 1 ation.

h.
Tis
group o f students

brought with them a variety of experience impacting on their
perspective of maturity.

Undergraduate academic and student

personnel services had traditionally been oriented to
maturing young adults who typically were full-time students.
With the growth in numbers of older students, student affairs professionals began to question the age orientation,
the relevance, and the basic philosophy and goals regard.
.
30
ing
stud ent services.

28 carol E. Kasworm, "Student Services for the Older
Graduate Student," Journal of College Student Personnel 31
(March 1 19 8 0) : 18 3.
29
30

Eaton, op. cit., p. 17.

T. M. Hesburgh, Patterns for Lifelong Learning (San
Franci~co: Jossey-Bass Publishers, 1973), p. 45.
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Gender
Another characteristic of the community college student
was the difference between male and female enrollment.
Patricia Cross stated, "historically, among students of
questioned ability, fewer women than men attended college,
and when funds were limited, more males than females entered
college. 1131
To be sure, culture plays an integral role in shaping
attitudes and perceptions about appropriate sex roles.

As

a result of perceiving a strong role for women in the Black
culture and a weak role for them in Oriental and Spanish/
Me x ican culture, it was noted that rates of college attendance seemed to follow these perceptions.

Oriental and

Spanish/Mexican women were much less likely than were men of
their race to attend college, while Black American women
were a little more likely than their brothers to pursue
education beyond high schooi. 32
Schneider and Laury examined community college students' ethnic status, sex, and use of counseling services.
The study revealed complex patterns of counseling usage
among male and female Chicano, Black, and White community

-31 K. Patricia Cross, Beyond the Open Door (San
Francisco: Jossey-Bass Publishers, 1974), p. 125.
32 rbid. , p. 127.
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college students.

Compared to Chicano females, more Black

and White females than had been expected reported a history
of no counseling experience in college.

The parallel

. f or t h e ma 1 es was not s1gn1
·
' f '1cant. 33
ana 1 ys1s
Ethnicity
Community colleges, in recruiting from segments of the
population that had not previously attended college, gained
sizeable increases in college attendance by members
ethnic minorities.

of

the

In 1979, community colleges enrolled al-

. m1nor1
.
. t y s t u d en t popu 1 a t.ion. 34
mos t 4 0 percen t o f th e e th n1c
From an opposite view, co~~unity colleges enrolled more
minorities than did four-year colleges and universities,
virtually one-third of all higher education enrollments.
Astin stated that minority students who began in coITLmunity
colleges tended to do less than those of equal ability who
.
.
.
.
35
b egan i. n t h e senior
1nst1tut1on.

33 Lawrence J. Schneider and Patrick D. Laury, "Ethnic
Status, Sex and Use of Counseling Among Community College
Students," Journal of College Student Personnel 20 (July,
1981): 324.
34 Eaton, op. cit., p. 16.
35ft. W. Astin,
·
· ·
1 Years:
Four Cr1t1ca

Effects of College
on Beliefs, Attitudes, and Knowledge (San Francisco:
Jossey-Bass Publishers, 1979), p. 247.
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Many community college students, including minorities,
were not highly motivated to succeed in college and were
generally from the lower socioeconomic background.

Com-

munity college students were pragmatic and had little concern with learning for their own sake.

They were not self-

directed or self-motivated; they needed to be instructed. 36
By minorities attending community colleges, sociologists
noted that "they were struggling to escape from their
lower background."

37

According to the Cooperative Institutional Research
Program (CIRP), eighty percent of entering freshmen in twoyear colleges identified getting a better job as a very important reason for deciding to go to college. 38

Most minor-

ities in community colleges did not have a choice of colleges to attend after high school.

Astin stated that the

choice was between the community college and a senior institution; it was between the community college or nothing. 39

36 Astin,
.
.
op. cit.,
p. 2.18
. .
37 rbid.
38 rbid., p.
.39-I b l' d

• ,

249.

p. 250.
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With most community colleges having open-door admission,
it seemed likely that they would admit students with low
academic ability.

Many of these students were low achievers

and had not received high marks while in high school.

In

fact, many of these students simply lacked basic academic
skills.

Eaton confirmed that cow~unity college students

lack ed basic skill levels comparable to lower division stu4o
.
f our-year co 11 eges an d universities.
·
· ·
d ents in

Like most

other institutions of higher education, cow~unity colleges
have always sought out those students and made special benefits available to them. 41

A study of 1,000 community col-

leges in the United States by the National Center for Educational Statistics, 1976, reported that about thirty percent
of the new students arrived with high school grade-point
averages of "C" or lower, and only 17 percent with averages
of "A" or "A-

11

•

Fewer community college students than the

average ones at all institutions had had geometry, secondyear algebra, English composition, or a year of a specific
science, such as chemistry or biology, before coming to
college.

42

The results of this study coincided with an

earlier report by ·Eaton that community college students

40·
Eaton, op. cit., p. 17.
41

Cohen and Brawer, op. cit., p . 38.

42 Missions of the College Curriculum , The Carnegie
Jossey-Bass Publishers,
Council Series (San Francisco:
1979), pp. 131-132.
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lacked basic skills when they were compared to four-year
students.
Perceptions of Counseling Services
The initial interface between the student and the
institution has great importance for the students' integration into the campus environment. 43

A more recent trend

had been to provide incoming freshmen students with a series
of experiences that would enable them to define their perceived academic and social needs and then to identify the
resources available on campus that could satisfy those
needs. 44
Entering students' perceptions of their own counseling
needs in a college setting, expressed before their enrolling
.
.
.
.
45
an d atten d ing
c 1 asses, h ave escape d investigation.

Although one might be tempted to assume the pre-enrollment
needs were quite similar to those that emerged several week s
46
.
.
a f ter enro 11ment, t h e assumption
wou ld 1 ac,k va 1 i. d ity.

43 wigent, op. cit., p. 370.
44 sagaria, Higginson, and White, op. cit., p. 243.

46 Astin, op. cit., p. 243.
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Indeed, there were serious limitations to generalizing
the counseling needs of incoming freshmen using the perceptions of those needs held by currently enrolled students.

47

Carney and Barak suggested that regular surveys of students'
perceptions of counseling services and their own needs must
be conducted to ensure that counseling centers respond appropriately and effectively to students.

48

Several recent surveys indicated that college students
were most concerned about problems related to career selec.
49
t ions.

Walters and Saddlemire investigated the perceptions

about career counseling needs of entering college students
at Bowling Green State University in Ohio during the fall of
1975.

A total of 2,507 students, representing 75 percent of

the entering freshmen, participated in the questionnaire
survey.

The large sample was used to provide better reli-

ability of results.

A majority of the students (96 percent)

were 17 or 18 years of age, with the remaining 4 percent
ranging in ages from 19 to 32.
women and 37 percent men.

The sex ratio was 63 percent

The questionnaire was developed by

a panel of experts to examine the career counseling needs of
students at the beginning of their freshmen year.

One

~ 1 sagaria, Higginson, and White, op. cit., p. 244.
48 carney and Barak, op. cit., p. 280.
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section listed eight kinds of career information that was
needed in career counseling.

Students were asked to rate

these items on a three-point scale of 1 (no need), 2 (some
need), or 3 (great need).

Another section focusing on

career planning awareness listed five statements concerning
important concepts in career planning to which students
responded "true" or "false."

Differences between men and

women and between decided and undecided students were
evaluated by the t-tests.
The results of this study revealed that eighty-four percent of the freshmen indicated ''some or great need" on six
of the eight career planning items.

The items in order of

decreasing need were:
(1)

information on the occupations that
my chosen major will prepare me for;

(2)

knowledge of places and people on
campus that can help in my career
planning;

(3)

more direct experiences such as parttime work or job visits in occupations
that I am considering;

(4)

better understanding of myself to
choose an occupation that closely fits
my values, goals, and lifestyle
preferences;

.....
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(5)

knowledge of job market; and

(6)

help to plan college courses that
will give more flexibility in choosing
from among different occupations.

Freshrnen who were undecided on a major indicated significantly greater needs for increased self-understanding
and occupational flexibility.

The authors concluded that

the way students perceived career counseling showed that a
reassessment was needed.

The first misconception showed

that the freshmen thought that career counseling would help
them find the "ideal" occupation.

The second misconception

was that the freshmen students did not realize that one will
change jobs as many as three or four times.

Freshmen stu-

dents needed to be informed that occupational flexibility
50
.
k. 11 s were important.
.
1
an d career panning
s.1

In another study, Sagaria et al. conducted a survey to
gather information about perceived needs of entering freshmen.

Special attention was focused on the implications of

those needs for program development for entering freshmen.
The study utilized 2,566 students who had been admitted to
Pennsylvania State University in 1977.

Eight of nine cate-

gories represented three domains of students' interest

50 Lynn Walters and Gerald Saddlemire, "Career Planning
Needs of College Freshmen and Their Perceptions of Career
Planning," Journal of College Student Personnel 20 (May,
1980):

243.
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and perceived needs:
orientation.

(1) academic,

(2) personal, and (3)

The academic domain included course schedul-

ing, choice of major, and academic information.

The per-

sonal domain encompassed housing, money, extra-cur ricular
activities and needs of the students during the first week
on campus.

During a ten-week period from May through July,

1977, approximately 100 students each day completed the
Freshmen Issues and Concerns Survey.

The FICS was developed

at the Pennsylvania State University to elicit students'
perceptions regarding their own academic and personal needs.
One category, "miscellaneous," was excluded because no
clear pattern emerged among the sub-categories.

Freshmen

were asked to respond to the questionnaire items on two
levels.

First, they were instructed to rank order the

categories from 1 to 19, indicating level of importance.
Secondly, students were asked to check the sub-category
items about which they wanted more information and were
asked to provide demographic data.
For each of the categories, a mean ranking was calculated and the frequence distribution was derived.

Those

categories with the mean rank of 1, 2, or 3 were considered
to have a high level of importance.

Those categories with

mean .ranks of 4, 5, and 6 were considered to have a medium
level of importance; those with mean ranks of 7, 8, or 9
were considered to have a low level of importance.

Further

results of this study revealed that freshmen considered

35

academic and personal topics to be important, but academic
categories had primacy.

Unlike most research on freshmen,

these data represented the counseling needs and interest of
entering freshmen themselves rather than the perceptions of
their needs by faculty, staff, or older students. 51
The results indicated that the academic domain was
perceived as having the highest priority by freshmen.

Two

categories, course scheduling and choice of major, fell
within the high level of importance.
sources of area.

The third category,

Orientation ranked next, after the

academic domain, with medium importance.
Most colleges' and universities' perceptions of counseling services recognize the necessity of counseling services
to facilitate the academic and personal development of students.

52

However, few colleges or universities were willing

to explore counseling needs and functions before imposing
such services on students.

One notable exceptions occurred

at Tallahassee Community College, where a survey was taken
to determine needed counseling services for the evening students.

They survey was to be used by Tallahass~e Community

51 sagaria, Higginson, and White, op. cit., p. 244.

s2 ·

Lawrence L. Benson, Preliminary Study of Counseling
for Evening Students at Tallahassee Community College
Report.
1972, p. 1.
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College in developing a counseling program which identified
evening students' counseling desires and needs.

Tallahasse e

Community College students who were enrolled in the winter
quarter of 1972 and who were taking one-half or more of
their academic credit hours in evening classes were included
in the study.

The questionnaire was administered to the

students in one-third of the evening classes offered at the
college.

53

From the results of the questionnaire, a specu -

lative profile was compiled identifying factors that had
received the greatest proportional responses to each question.

The responses on the questionnaire indicated that the

typical older student at Tallahassee Community College was
24 to 30 years old, male, married, had no children, worked

31 to 41 hours per week, and carried 4 to 6 quarter hours
during the semester.

54

Further results of the study sug-

gested that the students at Tallahassee Community College
p e rceived a need for counseling, especially in the areas of
acad e mic advisement and vocational guidance. 55

c:;3

- Benson, op. cit., p. 1.
54 rbid.
55.rbid.
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The results of these findings were consistent with
those reported by Sagaria et al.

They represented their

sample of college freshmen with three domains of students'
interest and perceived needs.

Sagaria found that the sub-

jects perceived the adademic domain, which included course
scheduling, choice of major, and academic information, as
their highest priority needs.

A preference was expressed

for evening counseling from 5:00 p.m. to 7:30 p.m., Monday
through Thursday.
Finally, Benson concluded that few students were aware
of the counseling services offered at Tallahassee Cowmunity
College.

Benson further concluded that those counseling

services offered should be expanded and made available on a
continuous basis during hours convenient for part-time students.56
Expectations of Counseling Services
The perceptual process began with an e x pectancy or
hypothesis.

Tinsley believed that expectations influenced

the "adaptation level" that provided the cognitive norms
.
. f ormation
.
.
d b y senses. 57
use d to interpret
t h e in
perceive

.56~enson, op. cit., p. 1.
57 Howard E. A. Tinsley, Kathleen R. Workman, and Richard
A. Kass, "Factor A...nalysis of the Domain of Client Expectancies
About Counseling," Journal of Counseling Psychology 27
(January, 1980):
561.

38
According to this view, the counselors' and students' expectancies were one of the major determinants of their be.
.
·
.
.
58
h
.avior
in
a counse 1 ing
situation.

Moreover, few studies

have been done on the students' expectations of counseling
services at community colleges.

Many freshmen students

entered college with false or unrealistic expectations of
college and its services.

Some of the services that adminis-

trators expected counselors to perform were at odds with the
establishment of meaningful and confidential relationships
with students. 59
Moreover, the students expected the role of the counseling services and counselors to be different from those services actually available.

More recently, Parnell stated,

"High school students entering colleges have little or no
idea of what to expect once they are enrolled, and most community colleges are not doing a very good job helping freshmen college students develop a realistic understanding of
what it takes to succeed in a college program. 1160

58 Tins
· 1 ey, Worman,
k
an d Kass, op. ci' t ., p. 561 .
59 K. Garni, "Counseling Centers and Student Retention,"
Journal of College Student Personnel 33 (May, 1980): 224.
60 ·
Dale Parnell, "Associate Degree Preferred," CoITIP.lunity
Junior College Journal 55 (October, 1984):
47.
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A survey was conducted by James Kelly of Pennsylvania
State University of some 18,000 incoming freshmen in 1982
and 1983.

The profile of incoming freshmen over a two-year

period indicated that nearly all entering college students
(98 percent) who responded to the survey said they expected
to have a "B" grade point average in college.

At the same

time, 61 percent indicated that they would study fewer than
twenty hours per week.

Over 80 percent indicated that they

needed career counseling and knew little or nothing about
their choice of major.

Kelly concluded that no one was

telling high school students what work and what level of
achievements were needed to finish a college program. 61
In a similar study, Boyer and Sedlacek conducted a profile of incoming freshmen at The University of Maryland, College Park.

The University New Students Census (UNSC) and

the mini-census were completed by 1,655 freshmen entering
The University of Maryland.

The results of the study re-

vealed that new freshmen had realistic expectations of the
academic demands ahead, as well as optimism about being able
to succeed.

Further results indicated that 88 percent ex-

pected to be able to maintain a "B" average in their college studies.

When asked how many hours per week they ex-

pected ·to study, the average (median) responses given was
18, with a range of one percent expecting to study 4-5 hours

61 Parnell, op. cit., p. 47.
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per week to six percent, expecting to study 31 or more hours
per week.

Further results revealed that 78 percent expected

to seek counseling regarding educational/vocational concerns.

62

The findings in this survey were consistent with the
results of the study conducted by James Kelly.

Both studies

revealed that a high percentage of students expected to have
a ''B" average while in college, and a high percentage as well
as expected to study 18 or 20 hours per week.

Additionally,

both studies revealed that a large percentage of freshmen
students expected to seek help in career/vocational counseling.
In another study, Christensen, et al. examined where
college students had gone for help before coming to the
counseling center and the extent to which they had expected
the counseling provided by the counseling center to be
helpful to them.

Subjects utilized in the study were stu-

dents who had contacted the counseling center at The University of Maryland and at The University of South Carolina
during a one-semester period.

The sample consisted of 191

students from The University of South Carolina and 400 stu-

62 susan P. Boyer and William E. Sedlacek, A Profile of
Incoming Freshmen at the University of Maryland, College
Park Report.
1984.

41
dents from The University of Maryland.

63

A modified version of the questionnaire used by

Christensen and Magoon (1974) was developed to obtain demographic data, to assess where clients had gone for help
with their problems before coming to the counseling center
and to gauge their expectations of helpfulness of the counseling center.

From a list of twelve potential help-givers,

students were instructed to indicate whom they had contacted
second, and so on until they had indicated all persons contacted before coming to the counseling center.

They were

also asked to check one of four statements that represented
a range of expectations regarding the helpfulness of counseling, namely, "Great help," Some help," "Made problems
worse," and "Not sure."

The questionnaire was administered

to subjects at the time they visited the counseling center
to request counseling and immediately prior to the intake
sessions.

Rankings of the order in which subjects had con-

sulted help sources were analyzed, using the Mann-Whitney U
Test.

Comparisons were made for two problem types, per-

sonal-social versus educational/vocational both within and
between the two counseling centers.

Subjects expectations

6 3 ·Kat hl een C. Ch ristensen,
.
.
. k Lin
. da
Janice
M. Bir,

Brooks, and William E. Sadlacek, "Where Clients go Before
Contacting the University Counseling Center," Journal of
College Student Personnel 17 (September, 1976): 396.
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of helpfulness of counseling were analyzed using the ChiSquare analysis, again both within and between counseling
centers for the type of problems.
The results of this study indicated that personalsocial concerns were presented twice as often by women as
they were by men for both counseling centers.

At both

counseling centers, more or less proportionate numbers of
men and women presented educational/vocational concerns.
Further results revealed that overall ratings of helpful
expectations from counseling for students at The University
of Maryland were higher than were the ratings by students
at the University of South Carolina.

A statistical com-

parison of the rankings of consulted help-givers by problem type, both between and within counseling, yielded
highly significant differences.

Moreover, students at The

University of Maryland indicated that they had initially
sought help from students friends for both problem types.
By contrast, University of South Carolina students indicated
that they had consulted relatives for personal-social concerns and had consulted the clergy for educational/voca.
l concerns. 64
tiona

64 .

.

Christensen, Birk, Brooks, and Sedlacek, op. cit.,

p. 396.
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The authors concluded that clients within and across
counseling centers contacted different potential helpgivers before going to a university counseling center.
Identification of these pre-counseling help sources can provide a direction for counseling center's outreach activities
and could result in more effective counseling interventions
by para-professionals and other campus groups. 65
In a similar study, Tinsley et al. conducted a study
to determine clients' expectancies about counseling.

A.

sample of 446 students in introductory psychology courses
completed the "expectancies about counseling" questionnaire.
The distribution by class and sex was 104 freshmen males, 87
fresh.~en females, 74 sophomore males, 35 junior females, 17
senior males, and 14 senior females.

The expectations about

the counseling questionnaire were constructed to measure
students' expectancy regarding (a) their own attitudes and
behavior,

(b) counselors' attitudes and behaviors,

selor characteristics,

(c) coun-

(d) characteristics of the counseling

process, and (e) quality of the counseling outcome.

The

questionnaire consisted of 135 items comprising 17 expectancy
scales.

Scale scores were calculated for each subject on

these scales, and the data were analyzed using principal

65 Tinsley, Workman, and Kass, op. cit., p. 561.
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components analysis with varimax relations.

The results of

the study revealed that women had higher expectancies of
.
h
d 1' d men. 66
persona 1 commitment
tan
The authors contended that high expectancy of personal
commitment was positively · related to the expectancy to take
tests, to do assignments outside the counseling interview,
and to continue counseling sessions for three or more interviews.

Further results also revealed that female students

had a stronger expectancy than did male students and that
the facilitative condition would be present in the counseling interview.

Based upon this result, the authors opined

that students with high expectancies would attempt to
understand what was happening in the counseling sessions
and that the students would continue in counseling beyond
the first interview.

Additionally, it was revealed that

male students expected help from a more expert counselor
than did female students.
The authors further concluded that low scores, on the
other hand, may have been characteristics of students who
naively expected the counselor to "cure" them without their
having to make an effort.

Thus, moderately high scores

66 Tinsley,
·
Workman, and Kass, op. cit., p. 561.
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indicated a predisposition on the part of the students to
believe that the counselor was an expert.
The findings in this study also revealed some similarity
to Christensen's study, which revealed that the female students were twice as likely to use counseling services as
were male students.

Tinsley, et al. likewise found that

female students had more realistic expectations of counseling than did male students; more specifically, females were
likely to attend three or more counseling sessions in order
to solve a problem; and they did not expect counseling to
"cure" their problem with only one counseling session.
Students' Use of Counseling Services
Research on college counseling has focused predominantly
on students in senior colleges.

Counseling in two-year col-

leges has received less attention, even though investigators
have suggested that junior and senior colleges differ in the
relative emphasis placed on the various types counseling
.
67
serv ices.
In his study, Hadesman found that patterns of awareness
and use of counseling services among co~munity college students also varied from those patterns observed among senior

67 schneider and Laury, op. cit., p. 325.
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college students.

68

Attempts to ascertain, the frequency

of students' use of community college counseling have been
less common.

To this end, personnel of community college

counseling centers must make themselves aware of what counseling services are used by their students.

Students' ex-

pressed needs and their actual participation in need-related services have shown that the two variables were not
. h t suppose. 69
ass t rong as one mig
A further study by Schneider and Laury was conducted to
examine the use of counseling serv ices among Chicano, Black ,
and White community college students.

Using the data col-

lected from a previous study of perceptions of mental health
services at two large southwest community college districts,
the authors used a volunteer sample which consisted of 121
and 118 female Chicano students' 124 male and 123 female
Black students; and 125 male and 125 female White students,
all of whom had m€an age of 24.6 years.
Students' responses to a questionnaire regarding their
counseling histories constituted the data obtained by counseling services regarding students' race and sex.

Chi-

Square analyses were employed to determine whether counsel-

68"
J. Hadesman, E. Wiesner, and M. Waxman, "Urban Community College Students' Perceptions of Counseling," Journal
of College Student Personnel 19 (September, 1978): 196.
69 J. Friedlander, "Students Ratings of Co-Curricular
Services and Their Intent to Use Them," Journal of College
Student Personnel 19 (September, 1978): 196.
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ing experience was affected by students' race and sex.
The results of this study indicated that significant
association emerged between female ethnic groups and counseling experiences (p< .05) compared to Chicano females.
More Black and more White females than expected reported
histories of no counseling experience in college.

A greater

proportion of female Chicanos, however, reported histories
of counseling for the continuation of educational/vocational, personal-social concerns than did the proportion of
Black and White females.

The parallel analysis for the

males was not significant.
For each ethnic group, Chi-Square analyses were performed to examine the influence of sex on the type of college counseling experience.

Relative to females, twenty-

five percent of Chicano males reported no college counselin g
experiences.

More female than male Chicanos acknowledged

having received counseling for the continuation of educational/vocational and personal-social concerns.
Next, the sex by type of counseling history Chi-Square
for Blacks was significant (p< .01) among Black students.
More females and fewer males than expected claimed no college counseling experiences.

Proportionately, more Black

males . than Black females reported counseling histories for
educational/vocational problems.

For White students, the

sex type of college counseling Chi-Square was non-significant.
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The authors concluded that ethnic status, considered alone,
was associated with community college students' counseling
experience in a straight forward fashion.

Males seemed

quality attracted or resistant to counseling, irrespective
of their ethnic origins.

In working with females, coun-

selors therefore needed to be aware of the different dynamics that may influence Chicano, Black and White students.
For example, Black and White females may be less li ke ly to
avail themselves of counseling because they have fewer problems, possess stronger notions of being self-reliant, or
simply feel that counseling has little to offer them.

For

Chicano females, an educational/vocational problem might
give rise to personal-social difficulties because career
aspirations may involve greater conflict with female role
.
70
expectation
i. n t h e Ch'icano cu~ture.

The availability and the use of counseling services
varied from one college to another.

The size of the college

was related to the counseling center's existence and orientation.

The larger the college, the more likely it was to

have a counseling center, but a greater number of stud ents
from smaller colleges used counseling center services than

70 schneider and Laury, op. cit., p. 325.
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did students from larger colleges. 71
In his study utilizing 427 students from Howard University, Johnson found that 49 percent of the students
sampled stated that they would use the counseling services
if these were needed. 72

By comparison, Benedict conducted

a study at Boston University and found that 76 percent of
the students surveyed believed they needed counseling help;
however, only 47 percent stated they would use the counseling
center. 73

These two studies found that less than half of

the students surveyed had used the counseling services offered.

Yet, Boston University's student survey indicated

that 76 percent felt they needed counseling assistance, but
only 44 percent stated they would use the service.
If counseling services are to be effective and used by
students who need and can benefit from these services, one
must examine the extent to which these services are needed
and must determine which counseling services are most in

71 schneider and Laury, op. cit., p. 324.
72 H. N. Johnson, "A Survey of Students' Attitudes Toward Counseling at a Predominantly Black University,"
Journal of College Student Personnel 18 (March, 1977): 305.
73 Georgiana S. Tryson, "A Review of Literature Concerning · Perceptions of a Preference for Counseling Center
Services," Journal of College Student Personnel 32 (July,
1980):
307.
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demand from students see k ing counseling services. 74

The

greater the number of students who have accurate information
about the center, the greater its mission on the community
7r::.

junior college campus. -

In another study, Clarke, et al. conducted a survey to
determine students' assessment and intention to use couns e ling services.

A random sampling of 801 Ohio State Univer-

sity students was surveyed by the university's poll service.
Four hundred students were surveyed during the fall quarter
of 1977.

The remaining four-hundred one subjects were poll ed

during the spring quarter of the same year.

Trained inter-

viewers were used to contact the students by telephone during the winter and spring quarters.
The instrument consisted of fourt e en items.

The first

elev e n items identified res p ondents on the basis of the
following:

credit hours, year in school, grade-point aver-

age, source of financial support, age, marital status, legal
and campus residence, college, race, and sex .

The nex t

three items were used to elicit students' awareness, frequency of use, and evaluations of the university's counsel-

74 clarke G. Carney, Carol J. Savitz, and Ge rald N.
Weiskott, "Students' Evaluations of a University Counseling
Center and Their Intentions to Use Its Program," Journal of
Counseling Ps y chology 26 (May, 1979):
242.
75 Leonard H. Goodman, Richard L. Beard, and Carol L.
Martin, "Counsel i ng Services in the Two-Year College," NASP A
Journal 12 (Summer, 1975):
243.
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ing services.

The first of these three items required the

student to respond to an item that asked, "Would you say you
know a lot, some, little, or nothing about the counseling
services provided?"

Next, "Have you ever used a service

provided by the counseling center?"

If they responded

"yes," they were asked, "Would you say the service you
received was very helpful?"

Finally, students were asked

to indicate if they would probably participate, possibly
participate, or probably not participate if each of these
services was offered free of charge by the counseling center
staff.

Relationships between the variables awareness, use,

and helpfulness of the counseling services and selected demographic variables were examined by means of Chi-Square
tests.
The results of the comb ined winter and spring quarter
data indicated that 7.3 percent of the students knew a lot
about counseling services, 28.8 percent knew some, 35.5 percent knew little, and 28.6 percent had no knowledge of these
services.

Of the users, 34.4 percent indicated that the

services received had been very helpful to them, 58.6 percent felt the services had been somewhat helpful, and 7 percent indicated that the counseling services had not been at
all helpful.

The twenty-four percent student usage rate r e -

vealed in the spring was inconsistent with the report by
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Oetting et al ~ , who had reported that student usage rate of
counseling services at universities with 20,000 students or
more. 76

The tendency for Ohio State students to use the

counseling services with less frequenc y

(24 percent) than

students nationally (15 percent) was substantially above the
reported 15 percent average usage ratio for counseling
centers on campuses of more than 20,000 students.
Further results indicated that single students were
more aware of counseling services than were married students; less advanced students were more aware than were more
advanced students; younger students were more aware than
older students; and students with lower grade-point averages
demonstrated more awareness than did others.

Students

living at home with parents were more aware of counseling
services than were students living in college residence
halls.

The results also indicated that women e x pressed more

interest than men in emotional and personal counseling needs.
Black students demonstrated more interest than did Whites in
career and academic counseling needs.

76 oetting, E. R., A. E. Ivey and R. 0. Weigel, The
College and University Counseling Center Student Personnel
Series, No. 11, Washington, D.C.: American Personnel Guidance Association, 1977, p. 54.
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Counseling Services Provided at Community Colleges
Guidance and counseling of students have long been considered a primary function of the two-year college. 77

Coun-

seling and guidance have been at the core of student per.
.
sonne 1 services
since
t h e ear 1·iest years. 78

.
Th us t h e in-

creasing importance of community/junior colleges emphasizes
the need for comprehensive information about counseling services provided by the educational institutions. 79

We know,

ideally, what counseling services should be, but have
actually done very little in terms of describing existing
conditions.

The fact is surprising in light of the i mpor-

tance attached to th e counseling functions in two-year col80
leges.
One of the first studies involving the kinds of counseling services offered at large two-year colleges (5,000
or more) was done by Paul M, Hinko.

In his study, Hinke

investigated what kinds of counseling services were offered
at public two-year colleges, how extensive they were, and
what the characteristics were of those who made them

77 Goodrnan, Beard, and Martin, op. cit., p. 243.
78 Cohen and Brawer, op. cit., p. 51.
79 Goodman, Beard, and Martin, op. cit., p. 243.
80 Paul M. Hinke, "A National Survey of Counseling Services," Journal of College Student Personnel 42 (September ,
1971): 20.
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available.

A forty-four item questionnaire was develope d

and mailed to the directors of counseling centers at 111
public two-year colleges.
returned.

Sixty-seven usable forms were

The data were separated into four categories:

the counseling director, the counseling program, the counseling staff, and self-appraisal.
The results of the study revealed that cowmunity college students were provided with vocational, educational,
and social-personal counseling as well as with testing services and academic advisement.

The study further revealed

that of the sixty-seven responding community colleges, 100
percent offered vocational, educational, and personal-social
services.

Testing and academic advising both yielded eighty -

five percent and ninety-three percent, respectively.
In another study, Goodman et al. also investigated what
kinds of counseling services were offered, how extensive
they were, and what the characteristics were of those who
made them available.

This study was limited to small,

public, co-educational, coTnc~unity colleges in eight southeastern states, namely, Alabama, Florida, Georgia, Maryland,
Mississippi, North Carolina, Texas, and Virginia.

It con-

eluded a total of 171 public community colleges, each having
a total · enrollment of 5,000 or fewer students.

The question-

naire and all subsequent correspondences were sent to the
president of each community college with the request that
they be forwarded to the Director of Counseling from com-
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pilation.

The data were collected from 140 (81 percent)

two-year colleges in the sample population.

The results

of the study indicated that eighty-seven percent of the
140 responding community colleges offered their students
some kind of organized counseling service ranging from
vocational counseling to testing to in~titutional research.
The directors were asked to rank in order of importance the principal counseling service offered.

Educational

counseling was judged to be the most important counseling
service rendered to students.

The order of importance

placed upon the other principal counseling services was
(1) vocational counseling,

(2) personal counseling,

college transfer counseling,
(5) testing, and (6)

(3)

(4) financial aid counseling,

job-placement counseling.

Based upon

the results of the study, the author concluded that "Where
counseling centers do not employ an assistant director,
the counseling center should consider the advantages of
employing such a person for the primary purpose of conducting research on student characteristics such as intake,
follow-up, and retention. 1181

This information was needed

for decision-making by directors of counseling services,
faculty and administrators.

81 Goodman, Beard, and Martin, op. cit., p. 243.

56

From a different perspective, Wolk and Dameron conducted a study on the nature of counseling offered at twoyear and four-year colleges.

The instrument utilized in

gathering the data was a questionnaire based on two surveys conducted by R. E. Oetting, H. E. Ivey, and R. C.
Weigel and revised for use in the former study.

Fifty

two-year and four-year colleges were included in the sample,
with equal numbers of two-year and four-year colleges
.
d 82
b eing
represente.

The questionnaire was mailed to the person considered
most responsible for counseling services on each campus.
From the 50 institutions to which the questionnaire was
sent, 36 replies were received for a 72 percent return.
In the two-year college sample, the return was 80 percent;
for four-year colleges, it was 62 percent.
The results of the study indicated that the prevalence
of counseling services offered by counseling centers in the
sample institutions reflected consistencies as well as inconsistencies in the counseling services offered in two-year
and four-year college counseling centers.

The most preva-

lent services were counseling for personal problems and
academic counseling.

However, counseling for course selec-

82 wolf and Dameron, op. cit., p. 483.
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tion and load was more prevalent at two-year colleges.
Short-term and long-term counseling for emotional disorders
was more prevalent in four-year college counseling centers.
In considering the results of the study , the author reached
these conclusions.

First, the typ e of student clientele

served must be considered as well as the general physical
environment of the campus.

Secondly, two-year college stu-

dents may have defined through their election of the twoyear setting some inherent differences in background and
interests which would also be reflected in the counseling
services offered to them.
Inasmuch as community colleges each year enroll a high
number of high-risk students, student personnel services
staffs have become concerned about developing counseling
services in efforts to retain this sub- g roup of students .
Conseque ntly, counseling centers must turn their attention
to the hard-to-reach and speci a l groups of stude nts, of
which under-achieving and failing students are an es pecially
.
important
su b -group. 83

Studies dealing with the problem of student attrition
have neglected identifying a relation between student per-

83 Garn i. , op. cit.,
.
p.

22-~-
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sonnel services and the rate of withdrawal.

The importance

of effective counseling center intervention for a mobile
and fluctuating student community has been clearly understood; yet the possible relationship between counseling
services and student attrition has continued to be
.
d 84
ignore.

In essence, the potential retention function of

counseling services has not been fully used.
In a literature survey, Garni examined the limited involvement of college counseling centers in the battle
against student attrition.

Based on his review of studies

dealing with counseling services and student retention,
Garni concluded that a disproportionately high number of
students withdrew during their freshman year.

Thus, a

chronological format for a recommended counseling outreach
model during the freshmen year was offered.

85

In an effort

to successfully retain students during their freshmen year,
one of Garni's six recommendations was that counselors
should make sure that the programs developed for high-risk
students were implemented to truly benefit those students.
In such instances, counseling centers should push for continuation of proven, effective programs through provision
. l services.
.
86
o f tutoria

84 Garni, op. cit., pp. 223-224.
85 Ibid., p. 225.
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Few studies have been conducted on the effect of tutorial services and student academic achievement.

Taylor,

however, investigated to ascertain whether a tutorial program would be effective in improving the academic perfor.
.
mance o f f res h men engineering
stu d ents. 87

.
To this
test

question, an experimental tutorial program was offered
during the spring quarter of 1977 to a sample of freshmen
engineering students at the University of Minnesota.

Small

group tutorial help was provided in three basic areas:
mathematics, physics and English.

Students who were on

academic probation were advised by their advisors or the
university's scholastic committee to participate in the
tutorial program.
also accepted.

Students with averages above 2.00 were

A total of thirty-one students used the

program twenty used it extensively, and eleven attended
less than half the time.

A matched control group was

identified with approximately the same fall and winter
quarter cumulative GPA.' s.
The means and standard deviations were obtained for the
cumulative fall and winter GPA_'·s, spring quarter GPA's, and
for high school rank for both the tutored and non-tutored
samples.

87

At-test of significance for equal size samples

Ronald G. Taylor, "Tutorial Services and Academic
Success," Journal of Educational Research 62 (January,
1979): 195.
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(5) provided a method of comparing the two samples.
The results of the study revealed that :

(1) The more

a student used a tutorial service, the more effective the
service; and (2) Students with less than 2.00 cumulative
GPA's seemed to be able to make effective use of a tutorial
program.

The spring quarter grades of students who used the

tutoring services less than half of the time and tutored
students with above a 2.00 cumulati v e GPA were not significantly different from the matched sample of non-tutored students.

Finally, the res u lts indicated that the tutored stu-

dents did progressively better from one quarter to the ne x t,
and the non-tutored students did progressively worse.
Similarly, Etters conducted a study to investigate the
effectiveness of a tutorial program in helping students
raise their grade point averages.

A dichotomous, stratif i e d

sample from an al p habetical listing of all students in attendance during the s p ring trimester was used.

Every ninth

student was selected from those whose prev ious grade avera g e
was at or above the "C" lev el (2.0 on a 4.0) and from those
below this l e ve1. 88 A total of 345 students participated,
representing slightly more than ten percent of the student

8.8 .
.
Martin Etters, "Tutorial Assistance in Colleg e Cor e
Courses," Th e Journal of Educational Research 6 0 (Ma y -Ju n e ,
1967):

407.
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body.

The subjects were cate g or i zed by course load, ad-

vanc e d standing, previous gra d e point avera g e, and tutor
treatment.

Categories utilizing the Chi-Square test of

independence were tested for significant relationship to
change in grade point average .
was set at the .05 level.

The rejection independenc e

The results of the study revealed

that tutored students were was successful in raising their
GPA as were students who were not tutored in ~11 categories, with two e x ceptions:

First, the majority of low

achievers (83 percent) in the lower division carried a
course load less than the normal fifteen semester hours.

Of

the se students, those tutored were significantly more suecessful than those not tutored.

In fact, tutored low

achievers carrying less than a full course load were mor e
successful in raising their gra d e p oint avera g e than any
other category of students.

Secondly , of advanced standing

low achiev ers carrying a load of fifteen or more semester
hours, than those tutored we re significantly more success fu l
than those not tutored .

Both tutor treatment and a red u ced

course load were found to be related to success for low
achievers, but the relationship was stron g est when both
.
.
.
89
means were use d in conJunction.

89

Etters, op. cit., p. 407 .
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Summary
An inference can be drawn (from the foregoing)

that re-

searchers have neglected the investigation of college freshmen students' perceptions and expectations about counseling
services offered at community colleges.

We know, ideally,

what these services should be, but have actually done very
little to examine the appropriateness of counseling services
for community college freshmen students.

Most studies con-

ducted in the area of counseling have dealt with counseling
services at four-year institutions.

Assuredly, there is a

need for more empirical data pertaining to the effectiveness
and usefulness of counseling services provided for freshmen
at community colleges.
The offering of counseling services by community colleges has often been made available with little or no useful information from their student clientele.

Data on

freshmen's perceptions and expectations of counseling services can help determine if community colleges are responding appropriately to freshmen students.

It was to this end

that the present study involving the perceptions and expectations of entering freshmen college students about counseling
services offered at community colleges was directed.

CHAPTER 3
DESIGN OF THE STUDY

The objective of the present study was to ascertain
the perceptions and expectations of freshmen college students about specific counseling services at selected twoyear institutions of higher education.
sists of six major sections:

This chapter con-

(1) the design of the study,

(2) selection of the population of the study,
struction and validation of the instrument,
collection techniques,

(3) the con-

(4) the data-

(5) the description of the indepen-

dent and dependent variables, and (6) the statistical procedure employed in the study.
Type of Design
The survey method was employed in this study as a
research tool.

A survey was designed to assess the

characteristics of the freshmen populations at three public
community colleges (See Table 1).

Survey research typically

employs questionnaires and interviews in order to determine
the opinions, attitudes, preferences, and perceptions of
persons of interest to the researcher.
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Thus the survey
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Table 1
Questionnaires Administered to Freshmen Students

Institutions

No. of
Questionnaires
Administered

No. of
Questionnaires
Returned

No. of
Usable
Questionnaires

A

125

125

117

(9 4 %)

B

275

275

251

( 91%)

C

188

188

162

(86 %)

Total

588

588

530

( 90 %)

The number of institutions, the number of questionnaires administered, the number of questionnaires returned, and the
number of usable questionnaires.
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design was used to determine the interrelations between
ethnicity, gender, age, and freshmen's perceptions and
expectations toward counseling services.

On the other

hand, the survey included demographic variables which were
attributable to the individual's background, variables
such as ethnicity, gender, and age.

Furthermore, a survey

takes into consideration psychological factors of individuals, such as their perceptions and behaviors toward a
certain event or phenomenon.

90

In light of the primary objective of the study, the
use of the survey design for this study provided a practical
and empirical means for studying the association between the
independent variables ethnicity, gender, age, and the
dependent variables, students' perceptions and expectations
toward counseling services.
Population
The population of the study was entering freshmen students enrolled in freshmen orientation classes at three
public community colleges located in East Central Texas.
The sample surveyed consisted of 54 Blacks, 425 Whites, 32

90
-Fred N. Kerlinger, Foundations of Behavioral Research
(New ·York: Holt, Rinehart and Winston, Inc., 1986),
p. 377.
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Mexican-Americans, 19 Others.
females.

There were 263 males and 269

The sample consisted of 479 students whose ages

were 20 or below and 51 students who were 21 or above.
These three institutions were selected on the basis that
they all provided the same counseling services for their
students' clientele.
These students were provided with such counseling services as personal counseling, tutoring services, course
transfer information, and academic counseling.

The use

bf institutions, which offered identical counseling services,
provided a convenient check on the perceptions and expectations of entering freshmen students toward counseling services.
Instrumentation
A questionnaire was developed specifica~ly by the researcher, inasmuch as there was no standardized instrument
appropriate to the particular purpose for this study (see
Appendix A).

The questionnaire on counseling services was

divided into four main sections.

The first section consisted

of three demographic items, namely,
and (3) age.

(1) ethnicity,

(2) gender,

The second section of the instrument contained six

items on students' perceptions in the form of Likert-type
scale.

Items one through four in this section required the

respondents to check off three fixed alternative expressions :
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"yes," "no," "undecided."

Each of the above expressions

was assigned the following codes for analysis purposes:
yes (1), no (2), and undecided ( 3 ).

Items 5 and 6 of

section two requested th e participants to check one of
three fixed alternative expressions:

aptitude tests,

career/vocational tests, and personality tests.

Each of

the aforementioned expressions was assigned the following
codes for analysis purposes:

aptitude tests (1), career/

vocational tests (2), and personality tests (3).

Moreover,

section three of the inv estigative questionnaire consisted
of five items on students' e xpectations in the form of a
Likert-type scale.

Items 7 and 8 required the participants

to check one of seven fixed-alternative expressions:

job

placement, acade~ic advisement, career/vocational counseling ,
personal counseling, course transfer information, tutoring
service, and testing service.

Each of the latter expres-

sions was assigned the following codes for analysis purposes:

job placement (1), academic advisement (2), career/

vocational counseling (3), personal counseling (4), transfer
information (5), tutoring service (6), and testing serv ice
( 7) •

Also, in section three, items 9 and 10 required the

participants to check one of three fixed-alternative e xpressions-: · "ye s ," "no," and "undecid e d."

Each of the abov e e x -

pressions was assigned the follow i ng codes for analysis
pu r poses:

"yes"

(1), "no" (2), and "undecided" (3).
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Additionally, item eleven asked the respondents to check one
of eight fixed-alternative expressions:

deciding whether

to get involved in campus issues, becoming a more critical
and independent thinker, earning satisfactory grades, getting
to meet and know other students, meeting financial expenses,
budgeting time, studying efficiently, and selecting a field
of study and/or a career.

Each of the aforementioned expres-

sions was assigned ·the following codes for analysis purposes:

deciding whether to get involved in campus issues:

becoming a more critical and independent thinker (1), earning satisfactory grades

(2), getting to meet and know other

students (3), meeting financial expenses (4) , budgeting time
(5), studying efficiently (6), and selecting a field of
study and/or a career (7).

Section four of the instrument

· contained twenty items which were assigned to obtained a data
profile on personal and academic characteristics of entering freshmen students for future investigation at the community college level.

Data collection from this section of

the instrument was not utilized for research purposes (See
Appendix A).
Applicability of the Questionnaire
To determine applicability, the investigator submitted the instrument to a group of experts in the field of
Counseling, Statistics, and Psychology on an individual
basis (See Appendices Band F).

They were asked to examine
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the content of the instrument and to rate the instrument,
using assessments from excellent to fair.

They were to

give 4 as the highest ranking for excellent and 1 for fair,
that is, excellent= 4, very good= 3; good= 2; and fair
= 1.

As rated by selected experts, the instrument yielded

an overall rating of very good, or a mean score value of
3. 2.

Data-Collection Procedure
There were 588 questionnaires administered to freshmen
orientation classes at the three participating institutions.
From these institutions, 588 questionnaires were returned.
Of the completed questionnaires, 530 were usable.

Thus,

90 percent of the questionnaires administered to the freshmen college students were found to be useful (See Table 1).
Subsequently, a letter was mailed to either the VicePresident of Student Affairs or to Directors of Counseling
Services at each institution identified in the population
during the fall of 1985, requesting their participation in
the study (See Appendix D).

The letter indicated the im-

portance and purpose of the study, pointing out the paucity
of empirical literature available on this topic.

In addi-

tion, the letter solicited their suggestions on materials
they might have had which would be germane to the study
under investigation.

Also, the researcher forwarded a

copy of the investigative questionnaire along with the cover
letter (See Appendices A and E).

The questionnaires were
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mailed directly to the contact persons at the participating
institutions before the start of the 1985 orientation
sessions.

A self-addressed, stamped envelope was provided

for the returns of the completed questionnaires to the researcher.
The completed questionnaires were logged and manually
examined for non-responses, errors and inconsistencies.
Once this phase of the study was completed, the data from
the questionnaires were coded by the researcher.

These

codes were then punched onto the computer terminal.

For

analysis purposes, the Statistical Package for the Social
Sciences (SPSSX) was used.
Independent and Dependent Variables
The variables utilized in this study were selected by
the investigator after a thorough review ·of the literature.
For the study, the independent variables were ethnicity
(Black, White, Mexican-American, or Others); gender (male
and female); and age (20 years or below and 21 years or
above).

These variables were hypothesized to have some

significant impact on the dependent variables , which were
the students' perceptions and expectations toward counseling
servic~s.
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Statistical Analysis
This study examined the association between the students' ethnicity, gender, age, and their perceptions and
expectations toward counseling services.

Since the instru-

ment yielded nominal data, a non-parametric test used in
this study was the Chi-Square test of independence.

This

statistical technique was utilized to determine if any
significant differences occurred between the observed frequencies and the expected frequencies of the independent
samples.

The general formula for the Chi-Square is:
x2

where f

e

and the f

represents the expected frequency in each category,
0

categories.

represents the observed frequency in each of the
The x 2 symbol represents the value of the Chi-

Square and the mean sum.~ation.
Additionally, the contingency correlation was used to
measure the strength of the association between the variables.
This coefficient can be computed for a contingency table of
any size and is defined as follows:

C

x2

=
N
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Moreover, the research adhered to the procedure
developed by Siegel concerning small cell size (expected
frequencies).

According to Siegel, in certain situations

where the expected frequencies are less than five, the researcher may increase his or her values by combining cells
or by combining adjacent classifications, thereby reducing
the number of cells.

This may be properly done if such

combining does not rob the data of their meaning.

It

should be noted that this process can only take place where
.
.
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two or more categories exist.
Summary
The survey method of research was utilized in this
study.

The population consisted of selected community col-

leges offering the same counseling services.

Each community

college was mailed a letter requesting its participation in
the study, and a follow-up procedure was also employed.
Technical procedures employed to analyze the data included
the Statistical Package for Social Sciences (SPSSX).

The

Chi-Square of independence was used to determine if ethnicity,
gender, and age of freshmen students were associated with
their perceptions and expectations toward counseling services

91 sidney Siegel, Nonparametric Statistics for the Behavior Sciences (New York: McGraw-Hill Book Company, 1965),
pp. 40-41.
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provided at selected community colleges.

Additionally,

the contingency coefficient was employed to measure
strength of the association between the variables.

the

CHAPTER 4
ANALYSIS OF THE DATA

The preceding chapters of this study stated the
problem under investigation, related the purpose and conceptual framework of the study, and explained the procedures followed in conducting the study.

Chapter four

present the results of the investigation.
The purpose of this study was to investigate the perceptions and expectations of entering freshmen college
students toward counseling services at selected community
colleges.

Students enrolled in freshmen orientation pro-

grams were asked to respond to a questionnaire and to
indicate their perceptions and expectations about various
services provided by the counseling center at their institutions.

Further, this study was concerned with what as-

sociation, if any, existed between students' ethnic background, gender, age, and their intentions regar~ing the
use of counseling services.
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The population of this study consisted of fivehundred and thirty (530) freshmen students from selected
community colleges located in East Central Texas.

The

data analysis for this study was accomplished through
the application of the Chi-Square of Independence to
determine if any association existed between variables
used in the study.

For further data analysis, the con-

tingency correlation was utilized to measure the strength
of the association between those variables found to be
significantly associated.

The results of this investiga-

tion are presented in tables two through thirty-four.
Tutoring Services and Ethnicity
Table 2 depicts data obtained on the variables:
tutoring services and ethnicity.

A Chi-Square was compu-

ted to test the association between students' ethnicity
and their perceptions about using tutoring services provided by counseling centers.

Data analysis revealed a

contingency coefficient of .23, indicating that a low
positive relationship existed between the ethnicity of
the students and their perceptions about using tutoring
services provided by the counseling centers.

Data analy-

sis further yielded an observed value of 29.64, when
tested at the .05 level of significance.

Consequently,

the null hypothesis was rejected, and it was concluded
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Table 2
The Chi-Square Between Students' Ethnicity and Their
Perceptions About Using Tutoring Services

Ethnicity

Yes

No
( 7 8 %)

1

181 ( 4 3 %)

54

21

( 6 6 %)

2

Other

9

( 4 7 %)

1

Total

253

( 4 7 %)

58

42

Blac k
White
Mexican

x2

=

29.64, df

*Significant

=

6, P< .05*; C

Undecided
( 2%)

Total

11 ( 2 0 %)

54

( 4 5 %)

425

( 6 %)

9 ( 28 %)

32

( 5 %)

9 ( 4 7 %)

19

( 11 %)

9 ( 41 %)

530

(13 %)

=

.23

190
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that students' ethnicity and their perceptions about using tutorial services provided by the counseling centers
were associated.

The results seemed to suggest that Black

freshmen students (78 percent) more than Whites, MexicanAmericans, and Other ethnic groups were in agreement that
they would utilize the counseling centers for tutoring
services.
Personal Problem and Ethnicity
The association between personal problems and ethnicity are shown in Table 3.

To analyze data, the Chi-Square

was computed between the students' ethnicity and their
perceptions about discussing a personal problem with a
counselor.

The analysis yielded a contingency coefficient

of .22, indicating the existence of a low positive relationship between the students' ethnicity and their perceptions about discussing a personal problem with a counselor.

The null hypothesis was rejected at the .05 alpha

level, and it was concluded that students' ethnicity and
their perceptions about discussing a personal problem
with a counselor were associated.

-·

The results appeared

to suggest that Black freshmen students (69 percent) more
than Whites, Mexicans, and Other Mexican-Americans, and
Other ethnic groups were willing to discuss personal
problems with a community college counselor.
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Table 3
The Chi-Square Be tween Students' Ethnicity and Their
Perceptions About Discussion a Personal Problem

Ethnicity

Yes

Undecided

No

Total

Black

37

( 6 9 %)

7

( 13 %)

10

( 18 %)

54

White

141

( 3 3 %)

145

( 34 %)

138

( 33 %)

424

M
.
_,exican

9 ( 28 %)

12

( 38 %)

11

( 34 %)

32

Other

8

( 42 %)

6

( 3 2 %)

5

( 2 6 %)

19

Total

195

( 3 7 %)

170

( 32 %)

164

( 31 %)

529

x2

=

27.30, df

*Significant

=

6'

P<

.05*; C

=

.22
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Course Advisement and Ethnicity
When the study examined the independence of the students' ethnicity and their perceptions about talking with
a counselor regarding course advisement, the computed ChiSquare yielded an observed value of 6.25, at the .05
alpha level.

Thus, the null hypothesis was not rejected,

and it was concluded that ethnicity of the students and
their perceptions about talking with a counselor regarding
course advisement were not associated.
these variables are shown in Table 4.

Data related to
The results ap-

peared to indicate that the students' ethnic backgrounds
would not influence their usage of course advisement service.

The percentage rates revealed that each ethnic

group perceived course advisement as a highly useful service to discuss with counselors.
Finding a Job and Ethnicity
As revealed in Table 5, when the Chi-Square was computed between the students' ethnicity and their perceptions about talking with a counselor regarding finding a
job, data analysis revealed a contingency correlation of
.19, indicating that a low positive relationship existed
between the variables.

Analysis further yielded a value

of 20.81 at the .05 alpha level.

The results seemed to

suggest that students' use of job placement services would
be affected by the students' ethnic background.

More
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Table 4
The Chi-Square Between Students' Ethnicity and Their
Perceptions About Talking with a Counselor Regarding
Course Advisement

Ethnicity
Black

Yes
54

White

No
(100 %)

406 (96 %)

0
7 (2 %)

Undecided
0
11 (3 %)

Total
54
424

Mexican

32 (100 %)

0

0

32

Other

17 ( 8 9%)

1 (5 %)

1 (5%)

19

( 9 6 %)

8 (2 %)

12 (2 %)

529

Total
x2

=

509
6.25, df

=

6, p .> • 05
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Table 5
The Chi~square Between Students' Ethnicity and Their
Perceptions About Talking with a Counselor Regarding
Finding a Job

Ethnicity

Yes

No

Undecided

Total

Black

51 ( 9 4%)

1 (2 %)

2 (4%)

54

White

299 ( 71 %)

52 (12 %)

73 (17 %)

424

Mexican

20 (63 %)

2 (6 %)

10 ( 31 %)

32

Other

13 (68 %)

1 ( 5 %)

5 (26 %)

19

Total

383 ( 7 2%)

90 (17 %)

529

56 (11 %)

x2 = 20.81, df = 6 I p<.05*; C = .19
*Significant
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Black freshmen students (94 percent) indicated that they
would talk with a counselor about finding a job more than
did Whites, Mexican-Americans, and Other ethnic groups.
Testing Service Which is Most Useful and Ethnicity
In seeking the association between students' ethnicity and their perceptions about the testing ser v ice which
is the most useful to them, the Chi-Square was calculated
and yielded an observed value 5.58, when tested at the
.05 level of significance.

As shown in Table 6, this

null hypothesis was not rejected, and it was concluded
that the ethnicity of the students was not associated
with their perceptions about the testing service which
was the most useful to them.

The results appeared to

suggest that the students' ethnic background did not
affect their perceptions toward any one testing service
they planned to use most often.
Testing Service Which is Least Useful and Ethnicity
As Table 7 depicts to measure the students' ethnicity
and their perceptions about the testing service which is
the least useful to them, a Chi-Square was computed.

It

yielded an observed value of 5.25 , when tested at the .05
leve~.

As a result of this analysis, the null hypothesis

was not rejected.

Therefore, it was concluded that stu-

dents' ethnicity and their perceptions about the testing

Table 6
The Chi-Square Between Students' Ethnicity and Their
Perceptions About the Testing Service Which is the Most
Useful to Them

Aptitude

Ethnicity

Career

Personality

Other

Black

14

( 26%)

25

( 4 6 %)

15

( 2 8%)

0

White

143

( 34 %)

212

( 5 0%)

69

( 16 %)

1

( • 2 %)

10

( 31%)

15

(47 %)

7

( 2 2 %)

1

(3 %)

Other

8

( 42 %)

7

( 3 7 %)

4

( 21 %)

0

Total

175

( 33 %)

259

( 4 9 %)

95

( 18 %)

1

Mexican

x2

=

5.58,

df

=

9,

Total
54
425
32
19

( • 2 %)

530

P>. 05

00

w

Table 7
The Chi-Square Between Students' Ethnicity and Their
Perceptions About the Testing Service Which is
the Least Useful to Them

Ethnicity

Aptitude

Career

Black

20

( 3 7 %)

8

(15 %)

26

(48 %)

0

White

104

( 24 %)

54

( 13 %)

264

( 6 2 %)

2 ( . 5 %)

Personality

Other

Total
54
424

Mexican

8 ( 25 %)

4 ( 12 %)

20

( 62 %)

0

32

Other

5 ( 26 %)

2 ( 10 %)

12 ( 6 3 %)

0

19

Total

137 ( 26 %)

( 13 %)

322 ( 61 %)

2

529

x2

=

5.25, df

=

68

9 I p.> .05

co
~
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service which was the least useful to them was associated.

The results seemed to suggest that the students

perceptions toward using any other particular testing
service least often was not affected by the ethnic backgrounds of the students.
Counseling Service Which Benefits
the Most Often and Ethnicity
As shown in Table 8, in establishing that no association existed between the ethnicity of the students and
their expectations about which counseling service they
felt would benefit them most often, the computed Chi-Square
yielded an observed value 23.82, when tested at the .05
level.

Therefore, the null hypothesis was not rejected,

and it was concluded that the students' ethnicity and
their perceptions about which counseling service they felt
would benefit them most often were not associated.

The

data seemed to indicate that the students' ethnic background would not affect their expectations about using
any one counseling service more often than other services
provided.

Blacks, Whites, Mexican-Americans and Other

ethnic groups did not indicate a preference for using
any particular type of counseling service.
Counseling Service Which Benefits
the Least Often and Ethnicity
As revealed in Table 9, to determine the association
between students' ethnicity and their expectations about

Table 8
The Chi-Squa re Between Students' Ethnicity and Their
Expectations About Which Counseling Service They Felt Would
Benefit Them Most Often

Ethnicity

Academic

Job

Black

8

White

31

( 15 %)
(7 %)

Vocational

Personal

14

( 2 6 %)

17

( 31 %)

3

( 5 %)

143

( 34 %)

85

( 20 %)

30

( 7 %)

Me x ican

6

(19 %)

9

( 2 8 %)

5

( 16 %)

1

(3 %)

Other

3

( 16 %)

4

(21 %)

8

( 42 %)

1

( 5 %)

Total

48

170

( 32 %)

115

( 2 2 %)

35

( 7 %)

( 9 %)

CX)

CTI

Table 8 (continued)

Ethnicity

Course Transfer

Tutoring

Testing

Total

Black

6

(11 %)

5

( 9 %)

White

94

( 22 %)

31

( 7 %)

11

(3 %)

425

Me x ican

7

( 22 %)

3

( 9 %)

1

( 3 %)

32

Other

1

( 5 %)

2

(11 %)

0

Total

108

x2

=

23.82, df

= 18,

( 20%)

41 ( 8 %)

1 ( • 2 %)

13

54

19
( 2 %)

530

P> • 05

CX)

-..J

Table 9
The Chi-Square Between Students' Ethnicity and Their
Expectations About Which Counseling Service They Felt Would
Benefit The m Least Often

Ethnicity

Academic

Job

Vocational

Personal

Black

8

(15 %)

3

( 5 %)

5

( 9 %)

14

( 26 %)

White

94

( 2 2 %)

10

( 2 %)

19

( 4 %)

166

( 39 %)

Mexican

7

( 2 2 %)

1

( 3 %)

1

(3 %)

12

( 38 %)

Other

5

(26 %)

1

( 5 %)

0

8

( 4 2 %)

Total

144

( 2 2 %)

15

( 3 %)

25

200

( 38 %)

( 5 %)

0)

00

Table 9 (continued)

Course Transfer

Ethnicity

Tutoring

Total

Black

10 ( 18 %)

Wh i te

25 ( 6 %)

75 ( 18 %)

34· ( 8 %)

423

Mexican

1 (3 %)

7 ( 2 2 %)

3 (9 %)

32

Oth e r

2 ( 11 %)

3 ( 16 %)

0

19

92 ( 17 %)

44

38 (7 %)

Total

x2

= 25.07,

df

= 18,

p.)

7 ( 13 %)

Testing

7 ( 13 %)

( 8 %)

54

528

.05

00
\.0
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which counseling service they felt would benefit them
least often, a calculated Chi-Square yielded an observed
value of 27.07, when tested at the .05 level.

On the

basis of this analysis, the null hypothesis was not rejected and it was concluded that no association existed
betwe~n the students' ethnicity and their perceptions
about which counseling service they felt would benefit
them least often.

The results seemed to suggest that the

students' ethnic background had no effect on their expectations about not using any one counseling service
least often to benefit their educational plans.
Associate Degree and Ethnicity
As shown in Table 10, when the Chi-Square was computed
between the students' ethnicity and their expectations
about transferring before they completed the associate
degree or certificate, it yielded a value of 18.19, when
tested at the .05 level.

Consequently, the null hypothe-

sis was not rejected, and it was concluded that students'
ethnicity and their expectations about transferring before
they complete the associate degree or certificate were
not associated.

The results seemed to indicate that the

students' plan about transferring to another college before completing the associate degree or certificate were
not affected by the ethnicity of students.
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Table 10
The Chi-Square Between Students' Ethnicity and Their
Expectations About Transferring Before They Complete
the Associate Degree or Certificate

Ethnicity

Yes

Undecided

No

Total

Black

14 ( 26 %)

26 ( 48 %)

14 ( 2 6 %)

54

White

129 ( 30 %)

160 ( 38 %)

136 ( 3 2 %)

425

Mexican

8 (25 %)

13 ( 41%)

11 ( 34 %)

32

Other

8 ( 4 2%)

8 ( 4 2 %)

3 ( 16 %)

19

Total

159 ( 30 %)

207 ( 39 %)

164 ( 31 %)

530

x2

= 5.25, df = 2, P > . 05
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Four-Year Institution and Ethnicity
As revealed in Table 11, when the Chi-Square was
calculated between the students' ethnicity and their e x pectations about transferring to a four-year i n stitution
after completing their course work, data analysis revealed a contingency correlation of .16, indicating that
a low positive relationship existed between the variables.
~_nalysis further. yielded an observed value of 13.24 at
the .05 level of significance.

Therefore, the null hypo-

thesis was rejected, and it was concluded that students'
ethnicity and their expectations about transferring to a
four-year institution after completing their course work
were associated.

The results appeared to suggest that the

students' plans about transferring to a four-year institution afte r completing their course work were affected
by their ethnic background.

The data also appeared to

suggest that Black freshmen students (78 p e rcent) more
than Whites, Mexican-Americans and Other ethnic groups
indicated their intentions to transfer to a four-year
institution .

Further results seemed to imp ly that trans-

fer information would be a useful service to Black freshmen students.

93

Table 11
The Chi-Square Between Students' Ethnicity and Their
Ex pectations About Transferring to a Four-Year Institution
After Completing Their Course Work at the Institution

Ethnicity

Yes

Undecided

No

Total

Black

42

( 7 8 %)

5

( 9 %)

7

( 13 %)

54

White

300

( 7 0 %)

39

( 9 %)

86

( 2 0 %)

425

Mexican

23

( 7 2 %)

7

( 2 2 %)

2

( 6 %)

32

Other

14

( 7 4 %)

4

( 21 %)

1

( 5 %)

19

Total

379

( 71 %)

55

(10 %)

96

(18 %)

530

x2

=

13.24, df

*Significant

=

6

I

P< .05*;

C

=

. 16
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Adjusting to College

and Ethnicity

Table 12 depicts data obtained on the variables: adjusting to college and ethnicity, to test the association
between students' ethnicity and their expectations about
adjusting to college, a Chi-Square was computed.

It

yielded an observed value of 16.23, when tested at the
.05 level of significance.

As a result of this finding,

the null hypothesis was not rejected.

Consequently, it

was concluded that students' ethnicity and their expectations about adjusting to college were not associated.
The results seemed to reveal that students' expectations
about the hardest part of adjusting to college li f e were
not affected by their ethnic backgrounds.
Tutoring Service and Gender
As shown in Table 13, in measuring the association
between the students' gender and their perceptions about
using tutoring services provided by counseling ce n ters,
a computed Chi-Square yielded an observed value of .15,
when tested at the .05 level.

Therefore, the null hypo-

thesis was not rejected, and it was concluded that no
association existed between the gender of the students and
their perceptions about using tutoring services provided
by counseling centers.

The results seemed to indicate

that students' use of tutoring services was not a f fected
by their gender.

Table 12
The Chi-Square Between Students ' Ethnicity and Their
Expectations About Adjusting to College

Ethnicity

Campus
Issues

Critical
Thinker

Earning
Grades

Black

5

(9 %)

5

(9 %)

13

( 24 %)

White

30

( 7 %)

39

( 9 %)

92

( 22 %)

Mexican

1

(3 %)

4 ( 12 %)

6

( 19 %)

Other

3

( 16 %)

5 ( 26 %)

3 ( 16 %)

'I'otal

39

(7 %)

53

( 10 %)

114

( 21% )

Meeting
Students
4 ( 7 %)

Meeting
Expenses
3 ( 5 %)

( 6 %)

27

( 7 %)

3 (9 %)

1

(3 %)

24

1

( 5 %)

32

( 6 %)

3 ( 10 %)
33

( 6 %)

Table 12 (continued)

Ethnicity

Budgeting
Time

Black

7

( 13 %)

15

( 2 8 %)

2

( 4 %)

0

White

78

( 18 %)

103

( 24 %)

30

(7 %)

2

Mex ican

5

( 16 %)

9

( 2 8 %)

3 ( 9 %)

0

32

Other

2

( 10 %)

2

( 10 %)

1

( 5 %)

0

19

Total

92

( 17 %}

129

(24 %)

36

( 7 %)

2

x2

=

1 6 .10, df

=

24, p

Studying
Efficiently

> . 05

Selecting
Career

Other

Total

54
( • 5 %)

( • 4 %)

425

530
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Table 13
The Chi-Square Between Students' Gender and Their
Perceptions About Using Tutoring Services

Gender

Yes

No

Male

125 ( 4 8 %)

30 ( 11 %)

107 ( 41 %)

262

Female

127 ( 48 %)

28

( 10 %)

112 ( 42 %)

267

Total

252 ( 4 8 %)

58 ( 11 %)

219 ( 4 2 %)

529

x2

= . 15, df = 2, P> . 05

Undecided

Total

98

Personal Problem and Gender
Table 14 depicts data obtained on the variables:
Personal problem and gender.

A Chi-Square was computed to

test the independence of the students' age and their perceptions about discussing a personal problem with a counselor.

It yielded an observed value of .40, when tested

at the .05 level.

Consequently, the null hypothesis was

not rejected, and it was concluded that students' gender
and their perceptions about discussing a personal problem
with a counselor were not associated.

The results seemed

to suggest that students' use of personal counseling services would not be influenced by their gender.
Course Advisement and Gender
The association between course advisement and gender
are shown in Table 15.

To analyze the data, the Chi-

Square was computed between the students' gender and
their perceptions about talking with a cou nselor regarding cour~e advisement.

The results yielded an observed

value of .43, when tested at the .05 alpha level.

Thus,

the null hypothesis was not rejected, and it was concluded
that the students' gender and their perceptions about
talking with a counselor regarding course advisement were
not associated.

The data seemed to suggest that students'

use of course advisement services would not be influenced
by their gender.
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Table 14
The Chi-Square Between Students' Gender and Their
Perceptions About Discussing a Person a l Prob lem

Gender
Male

Yes

Undecided

No

Total

93

( 36 %)

86

( 33 %)

82

( 31%)

261

Female

102

( 38 %)

83

( 31 %)

82

( 31 %)

267

Total

195

( 3 7 %)

169

( 32 %)

164

( 31 %)

528

x2

=

. 4 0, df

=

2' p

>. 05

100

Table 15
The Chi-Square Between Students' Gender and Their
Perceptions About Talking with a Counselor Regarding
Course Advisement

Undecided

Total

3 (1 %)

5 (2 %)

261

(96%)

4 (1 %)

7 (3 %)

267

509 (96 %)

7 (1 %)

12 (2 %)

528

Gender

Yes

Male

253

(97 %)

Female

256

Total
x2

=

. 4 3, df

=

No

2, p.> . 05
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Finding a Job and Gender
As revealed in Table 16, to test the students' gender and their perceptions about talking with a counselor
regarding finding a job, a Chi-Square was computed.

Data

analysis revealed a contingency correlation of .12, indicating that a low positive relationship existed between
the gender of the students and their perceptions a b out
talking with a counselor regarding finding a job.

Data

analysis further yielded an observed value of 8.16, when
tested at the .05 level of significance.

As a result of

the above findings, the null hypothesis was rejected.
Therefore, it was concluded that students' gender and
their perceptions about talking with a counselor regarding finding a job were associated.

The data appeared to

reveal that students' use of job placement services would
be influenced by their gender.

Furthermore, it was found

that female fresh.men students (73 percent) more than males
were in agreement about using job placement services.
Testing Service Which is Most Useful and Gender
As shown in Table 17, in measuring the association
between students' gender and their perceptions about the
testin~ service which is the most useful to them, the Chi Square was calculated.

The data analysis revealed a

contingency correlation of .13, indicating that a low
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Table 16
The Chi-Square Between Students' Gender and Their
Perceptions About Talking with a Counselor Regarding
Finding a Job

Gender

Yes

No

Undecided

Total

Male

151 (58%)

56 (21%)

54 (21%)

261

Female

195 ( 7 3%)

19 ( 7 %)

53 (19%)

267

Total

346 (66%)

75

107 (20%)

528

(14%)

2
X = 8.16, df = 2 I p< .05*; C = .12

*Significant

Table 17
The Chi-Square Between Students' Ge nder and Their
Perceptions About the Testing Service Which is the
Most Useful to Them

Personality

Gender

Aptitude

Career

Male

101 ( 38 %)

118 ( 4 5 %)

42 ( 16 %)

1 ( • 4 %)

262

( 27 %)

142 ( 5 3 %)

52

0

267

174 (33 %)

260 ( 4 9 %)

94 ( 18 %)

1 ( . 2 %)

529

3, p< .0.5*; C

=

Female

73

Total
x2

=

8.74, df

=

( 19 %)

Other

Total

.13

*Significant

I-'
0

w
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positive relationship existed between the gender of the
students and their perceptions about the testing service
which is the most useful to them.

Data analysis further

yielded an observed value of 8.74, when tested at the .05
level of significance.

This null hypothesis was rejected,

and it was concluded that the gender of the students was
associated with their perceptions about the testing service which is the most useful to them.

The results seemed

to indicate that students gender would affect their perceptions toward which testing service they planned to use
most often.

Specifically, female freshmen students

(53 percent) more than males indicated career testing as
the testing service most useful to them.

r

Testing Service Which is Least Useful and Gender
Table .18 reveals data obtained on the variables:
testing service least useful and gender.

A Chi-Square

test was calculated to test the association between students' gender and their perceptions about the testing service which is the least useful to them.

It yielded an

observed value of 5.77, when tested at the .05 alpha
level.

Consequently, the null hypothesis was not re-

jected, and it was concluded that the students' gender
and their perceptions about the testing service which is
the least useful to them were not associated.

The results

indicated that students' gender would not affect their

Table 18
The Chi-Square Between Students' Gender and Their
Perceptions About the Testing Service Which is
the Least Useful to Them

Gender

Aptitude

Career

Personality

Other

Male

66

( 25 %)

41

( 16 %)

153

( 58 %)

2

Female

70

( 2 6 %)

27

( 10 %)

169

( 6 3 %)

0

136

( 26 %)

68

(13 %)

322

( 61 %)

2

3' p

>. 05

Total
x2

=

5.77, df

=

( . 8 %)

Total
262
266

( . 4 %)

528

t-'
0
V,
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perceptions about which testing service they planned to
use least often.
Counseling Service Which Benefits Them
Most Often and Gender
As shown in Table 19, when the study examined the association between the gender of the students and their expectations about which counseling service they felt would
benefit them most often, the Chi-Square was computed.

)

Data analysis revealed a contingency correlation of .18;
indicating that a low positive relationship existed between the gender of the students and their expectations
about which counseling service they felt would benefit
them most often.

Data analysis further yielded an ob-

served value of 19.13, when tested at the .05 level of
significance.

Thus, the null hypothesis was rejected,

and it was concluded that an association existed between
the students' gender and their expectations about which
counseling service they felt would benefit them most
often.

The results seemed to indicate that students'

gender would affect which counseling service they planned
to use most often.

Additionally, male freshmen students

(35 percent} more than female students expected academic
counseling to benefit them most.

Table 19
The Chi-Square Between Students' Gender and Their Expectations
About Which Counseling Service They Felt Would Benefit
Most Often

Academic

Gender

Job

Vocational

Male

25 {9 %)

92

{35 %)

42

{16 %)

22 {8 %)

Female

23

{9 %)

78

{29 %)

73

{27 %)

12

{4 %)

Total

48

{9 %)

170

{32 %)

115 {22 %)

34

{6 %)

Personal

......
0
-...J

Tab l e 1 9 (continued)

Cour s e Transfer

Gender

Tu t o r ing

Tes t in g

Total

Male

5 0 (1 9 %)

27

( 1 0 %)

4 ( 2 %)

262

Fema l e

5 8 ( 2 2 %)

14

( 5 %)

9 ( 3 %)

267

41 ( 8 %)

13 ( 2 %)

529

108

To tal
2
X

=

1 9. 13 , df

=

6, p(

( 2 0 %)
. 05*; C

=

. 18

*Significant

I-'
0
00
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Counseling Service Which Benefits
Them Least Often and Gender
As shown in Table 20, when the Chi-Square was computed between the students' gender and their expectations
about which counseling service they felt would benefit
them least often.

The data analysis revealed a con-

tingency correlation of .16, indicating that a low positive relationship existed between the gender of the
students and their expectations about which counseling
service they felt would benefit them least often.

Data

analysis further yielded an observed value of 11.92, when
tested at the .05 level of significance.

Therefore, the

null hypothesis was rejected, and it was concluded that an
association existed between the students' gender and their
expectations about which counseling service they felt
would benefit them least often.

The results seemed to

suggest that students' gender would affect which counseling
service they planned to use least often.

Specifically, fe-

male freshmen students (42 percent) more than males expected
personal counseling to benefit them least.
Associate Degree and Gender
As revealed in Table 21, when the Chi-Square was
computed between the students' gender and their expectations about transferring before they complete the associate degree or certificate, it yielded a value of 4.11,
when tested at the .05 alpha level.

Thus, the null hypo-

Table 20
The Chi - Square Between Students' Gender and Their
Expectations About Which Counseling Service They
Felt Would Benefit Them Least Often

Gender

Job

Academic

Male

64

(25 %)

Female

50

(19 %)

114

(22 %)

Total

10 (4 %)

Vocational

Personal
88

(34 %)

17

(6 %)

( 2 %)

8

( 3 %)

112 (42 %)

15 (3 %)

25

(5 %)

200 (38 %)

5

f-'
f-'
0

Table 20 (continued )

Course Transfer

Gender

Tutoring

Testing

Total

Male

20 ( 8 %)

39 ( 15 %)

23 ( 9 %)

261

Female

17 ( 6 %)

53 ( 20 %)

21 ( 8 %)

266

Total

37 ( 7 %)

92

43

( 8 %)

527

x2

=

11.92, df

=

6,

p<

.05*; C

=

( 17 %)

.16

*Significant

I-'
I-'
I-'
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Table 21
The Chi-Square Between Students' Gender and Their
Expectations About Transferring Before They Complete
the Associate Degree or Certificate

Gender

Yes

No
( 33 %)

Male

87

Female

72 ( 2 7 %)

Total

159 ( 3 0 %)

x2 = 4.11, df = 2 I P> . 05

Undecided

Total

( 36 %)

81 (31%)

262

113 ( 42 %)

82 ( 31 %)

267

( 3 9 %)

163 (31 %)

529

94

207

113
thesis was not rejected, and it was concluded that the
gender of the students and their expectations about transferring before they complete the associate degree or
certificate were not associated.

The results seemed to

reveal that students gender did not effect whether they
plan to transfer to another college before completing the
associate degree or certificate.
Four Year Institution and Gender
As depicted in Table 22, in seeking the association
between the students' gender and their expectations about
transferring to a four-year institution after completing
their course work, the Chi-Square was calculated and
yielded an observed value of 4.75, when tested at the .05
level.

Therefore, the null hypothesis was not rejected,

and it was concluded that no association existed between
the students' gender and their expectations about transferring to a four-year institution after completing their
course work.

The results seemed to suggest that students'

plans about transferring to a four - year institution after
completing their work were not affected by their gender.
Adjusting to College and Gender
As shown in Table 23, to measure the extent to which
students' gender and their expectations about adjusting
to college were associated , the Chi-Square was calculated.
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Table 22
The Chi-Square Between Students' Gender and Their
Expectations About Transferring to a Four-Year
Institutions After Completing Their Course Work

Gender

Yes

No

Male

199 ( 7 6 %)

Female
Total

x2

= 4. 7 5,

df

Undecided

Total

23 ( 9 %)

40 ( 15 %)

262

180 ( 6 7 %)

32 ( 12 %)

55 ( 21 %)

267

379 ( 7 2 %)

55 ( 10 %)

95 (18%)

529

= 2,

p

> . 05

Table 23
The Chi-Sq uare Between Students' Gender and Their
Exp e ctations About Adjusting to College

Gender

Campus
Issues

Critical
Thinker

Earning
Grad e s

Meeting
Students

Meetin g
Ex pens e s

Male

26

19 (7 %)

56 ( 21 %)

15 ( 6 %)

18 ( 7 %)

Female

13 ( 5 %)

34

( 13 %)

57 ( 21%)

17 ( 6 %)

15 ( 6 %)

Total

39 ( 7 %)

53 ( 10 %)

113 ( 21%)

32 ( 6 %)

33 ( 6 %)

( 10 %)

f--J
f--J
V1

Table 23 (continued)

Gender

Budgeting
Time

Studying
Efficiently

Selecting
Career

Other

Male

44 ( 17 %)

67 ( 26 %)

15 ( 6 %)

2 ( . 8 %)

262

Female

48 ( 18 %)

62 ( 2 3 %)

21 ( 8 %)

0

26 7

Total

92 (17 %)

1 2 9 ( 24 %)

36 ( 7 %)

2 ( . 3 %)

529

x 2 = 12.31, df = 8, P> . 05

Total
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It yielded an observed value of 12.31, when tested at
the .05 level.

As a result of this analysis, the null

hypothesis was not rejected.

Consequently, it was con-

cluded that a significant association did not exist between the students' gender and their expectations about
adjusting to college.

The results seemed to indicate

that students' expectations about the hardest part of
adjusting to college life were not associated by their
gender.
Tutoring Service and Age
As revealed in Table 24, a Chi-Square was computed
to test the association between students' age and their
perceptions about using tutoring services provided by
counseling centers.

It yielded an observable value of

5.36, when tested at the .05 level.

Thus, the null hypo-

thesis was not rejected, and it was concluded that students' age and their perceptions about using tutoring
services provided by the counseling center were not associated.

The results appeared to indicate that students'

perceptions toward the use of tutoring services were not
affected by their age.
Personal Problem and Age
As shown in Table 25, when the Chi-Square was computed between the students' age and their expectations about
discussing a personal problem with a counselor, it yielded
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Table 24
The Chi - Square Be tween S tudents' Age and Their
Perceptio ns About Us ing Tutoring Servi c es

Age

Yes

No

20 o r Below

221 ( 4 6 %)

54

31

( 6 3 %)

3

2 52

( 48 %)

21 and Above
Total
x2

=

5 . 36, df

=

2 I p .). . 05

Undecided
( 11%)

( 6 %)

57 (11% )

Total

204

( 4 3 %)

479

15

( 31 %)

49

219

( 41 %)

528

119

Table 25
The Chi-Square Between Students' Age and Their
Perceptions About Discussing a Personal Problem

Age

Yes

20 or Below

176

( 37 %)

19

( 39 %)

195

( 3 7 %)

21 and Above

Total
x2

=

.55, df

=

2 I P> . 05

No

Undecided

Total

151 ( 32 %)

151 ( 32 %)

478

17

( 35 %)

13 ( 26 %)

49

168

( 32 %)

( 31%)

527

164
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a value of .55, when tested at the .05 alpha level.
Therefore, the null hypothesis was not rejected, and it
was concluded that students' age and their perceptions
about discussing a personal problem with a counselor were
not associated.

The results seemed to suggest that stu-

dents intentions to use personal counseling services were
not affected by their age.
Course Advisement and Age
As indicated in Table 26, when the study examined
the association between the students' age and their perceptions about talking with a counselor regarding course
advisement, the computed Chi-Square yielded an observed
value of 3.57, when tested at the .05 level.

Thus, the

null hypothesis was not rejected, and it was concluded
that no association existed between the age of the students and their perceptions about talking with a counselor
regarding course advisement.

The data seemed to indicate

that students' perceptions toward using course advisement
services were not affected by whether they were above or
below age twenty-one.
Finding a Job and Age

As

revealed in Table 27, when the Chi-Square was com-

puted between the students' age and their perceptions
about talking with a counselor regarding finding a job,
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Table 26
The Chi-Square Between .Students' Age and Their
Perceptions About Talking with a Counselor
Regarding Course Advisement

Age

Yes

No

20 or Below

460 (96%)

6 (1%)

47

( 9 6%)

2 (4%)

507

(96%)

8 (1%)

21 and Above
Total
x2

=

3.57, df

=

2, p > . 05

Undecided

Total

12 (3%)

478

0
12 (2%)

49
527
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Table 27
The Chi-Square Between Students' Age and Their
Perceptions About Talking With a Counselor
Regarding Finding a Job

Age

Yes

No

20 or Below

347 ( 7 3 %)

48

21 and Above

Total

Undecided

Total

(10%)

83 ( 17 %)

478

36 ( 7 3 %)

7 ( 14 %)

6 ( 12 %)

49

383 ( 7 3 %)

55 ( 10 %)

89 ( 1 7 %)

527

x2 = 1.46, df = 2 I p.> • 05
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it yielded a value of 1.46, when tested at the .05 level.
Consequently, the null hypothesis was not rejected, and
it was concluded that students' age and their perceptions
about talking with a counselor regarding finding a job
were not associated.

The results seemed to imply that

students' use of job placement services provided by community college counseling centers was not influenced by
their age.
Testing Service Which is Most Useful and Age
As shown in Table 28, in seeking the association be-tween students' age and their perceptions about the testing service which is the most useful to them, the ChiSquare was calculated and yielded an observed value of
6.36, when tested at the .05 alpha level.

This null hypo-

thesis was not rejected, and it was concluded that the age
of the students was not associated with their perceptions
about the testing service which was the most useful to
them.

The results seemed to indicate that students' per-

ceptions about the testing service which would be most
useful to them were not affected by their age.
Testing Service Which is Least Useful and Age

As

depicted in Table 29, to measure the association

between students' age and their perceptions about testing
service which is the least useful to them, a Chi-Square
was computed .

It yielded an observed value of .48, when

Table 28
The Chi-Square Between Students ' Age and Their
Perceptions About t h e Testing Servi c e Wh i c h is
t h e Mo st Useful to Them

Age

Aptitu de

20 or

Be l ow

21 a nd Abo ve

Total
x2

=

. 2 2, df

=

Career

Personality

Other

158

( 33 %)

235

( 4 9 %)

85

(18 %)

1

15

( 31 %)

25

( 5 1 %)

9

( 18 %)

0

175

( 33 %)

26 0

( 4 9 %)

94

( 18 %)

1

3 , P > . 05

(. 21 %)

To tal
479
49

( .19%)

528

Table 29
The Chi-Square Between Students' Age and Their
Pe rceptions About the Testing Service Which is
the Least Useful to Them

Age

Aptitude

Career

20 or Below

123 ( 2 6 %)

61 ( 13 %)

292 ( 61 %)

14 ( 2 9 %)

6 ( 12 %)

29 ( 59 %)

137 (26 %)

67 ( 13 %)

321 ( 61 %)

21 and Above
Total

Personality

Other

2 ( . 4 %)
0
2 ( . 4 %)

Total

478
49
527

x2 = . 38, df = 3 , P> . 05

I-'
N
lJl
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tested at the .05 level.

As a result of this analysis,

the null hypothesis was not rejected.

Therefore, it was

concluded that students' age and their perceptions about
the testing service was the least useful to them were not
associated.

The testing service seemed to indicate that

students' perceptions about the testing service which would
be least useful to them were not affected by their age.
Counseling Service Which Benefits
Them Most Often and Age
As revealed in Table 30, in establishing the association between students' age and their expectations about
which counseling service they felt would benefit them
most often, the computed Chi-Square yielded an observed
value of 4.98, when tested at the .05 level.

Therefore,

the null hypothesis was not rejected, and it was concluded that no association existed between the students'
age and their perceptions about which counseling service
they felt would benefit them most often.

The data ap-

peared to indicate that students' expectations about which
counseling service they felt would benefit them most were
not affected by their age.
Counseling Service Which Benefits
Them Least Often and Age
As shown in Table 31, as a means of determining the
association between the students' age and their expectations about which counseling service they felt would bene-

Table 30
The Chi-Square Between Students' Age and Their Expectations
About Which Counseling Service They Felt Would Benefit
Them Most Often

Age

Job

Z:\ cademic

Vocational

20 or
Below

41 ( 8 %)

154 ( 32 %)

107 ( 2 2 %)

31 ( 6 %)

( 18 %)

4 ( 8 %)

116 ( 2 2 %)

35 ( 7 %)

21 and
Above
Total

7 ( 14 %)
48

( 9 %)

13 ( 26 %)
167 (32 %)

9

Personal

f--1

N
-..J

Table 30 (continued)

Age

20 or
Below
21 and
Above
Total

Course Transfer

100 ( 21 %)
8 ( 16 %)
108 ( 2 0 %)

x 2 = 4.98, df = 6, p

~

Tutoring

35 ( 7 %)
6

( 12 %)

41 ( 8 %)

Testing

Total

11 ( 2 %)

479

( 4 %)

49

13 ( 2 %)

528

2

. 05

I-'
N
00

Table 31
The Chi-Square Between Students' Age and Their Expectations
About Which Counseling Service They Felt Would Benefit
Them Le ast Often

Academic

Age

Job

20 or
Below

102 ( 21 %)

21 and
Above
Total

Vocational

Personal

( 3 %)

21 ( 4 %)

189 ( 40 %)

12 ( 24 %)

1 ( 2 %)

4 ( 8 %)

10 ( 2 0 %)

( 22 %)

15 ( 3 %)

114

14

25

(5 %)

199

( 3 8 %)

I-'
N
I.O

Table 31 (Continued)

Course Transfer

Age
20 or
Below
21 and
Above

32 ( 7 %)
6 ( 12 %)
( 7 %)

Total

38

x2

p> . 05

= 10.17, df = 6'

Tutoring

Testing

Total

81 ( 17 %)

37 ( 8 %)

477

9 ( 18 %)
91 ( 17 %)

7 ( 14 %)
44 ( 8 %)

49
526

I-'

w

0
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fit them least often, a calculated Chi-Square yielded an
observed value of 10.17, when tested at the .05 level.
On the basis of this analysis, the null hypothesis was
not rejected, and it was concluded that no association
existed between the students' age and their perceptions
about which counseling service they felt would benefit
them least often.

The data appeared to suggest that stu-

dents expectations about which counseling service they
felt would benefit them least often were not affected by
their age.
Associate Degree and Age
As shown in Table 32, when the Chi-Square was computed between the students' age and their expectations
about transferring before they complete the associate
degree or certificate, data analysis revealed a contingency correlation of .20, indicating that a moderate
correlation existed between the age of the students and
their expectations about transferring before they complete
the associate degree or certificate.

Further data analy-

sis yielded an observed value of 22.03, when tested at the
.05 level of significance.

Consequently, the null hypo-

thesis was rejected, and it was concluded that students'
age and their expectations about transferring before they
complete the associate degree or certificate were associated.

The results seemed to reveal that students' expecta-
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Table 32
The Chi-Square Between Students' Age and Their Ex pectations
About Transferring Before They Comp lete the
Associate Degree or Certificate

Age

Yes

No

Undecided

Total

20 o r Below

150 ( 31 %)

177 ( 3 7 %)

152 ( 32 %)

479

7 ( 14 %)

30 ( 61 %)

12 ( 2 4 %)

49

157 ( 30 %)

207 (39 %)

21 and Above
Total
X2

= 22.03, df = 2 , P< .05*; C = .20

*Significant

164

( 31 %)

528

133
tions about transferring before they completed the associate degree, were influenced by their age.

Furthermore,

freshmen students twenty-one or above (61 percent) more
than students twenty or below were in agreement about not
transferring before they completed the associate degree or
certificate.
Four-Year Institution and Ag~
As revealed in Table 33, when the Chi-Square was
calculated between the students' age and their expectations about transferring to a four-year institution after
completing their course work, the data analysis revealed
a contingency correlation of .25, indicating that a moderate correlation existed between the age of the students
and their expectations about transferring to a four-year
institution after completing their course work.

Further

data analysis yielded an observed value of 26.46, when
tested at the .05 level of significance.

Therefore, the

null hypothesis was rejected, and it was concluded that
students' age and their expectations about transferring
to a four-year institution after comp leting their course
work were associated.

The results seemed to reveal that

students expectations about transferring to a four-year
institution after completing their course work
fected by their age.

were af-

Additionally, freshmen students

twenty or below (74 percent) more than students twenty-one
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Table 33
The Chi-Square Between Students' Age and Their
Expectations About Tran sferring to a Four-Year Institution
After Completing Their Course Work at the Institution

Age

Yes

No

20 or Below

355 ( 7 4 %)

42

21 ( 42 %)

21 and Above

376

Total
x2

= 26.46,

*Significant

df

( 71%)

( 9 %)

14 ( 2 9 %)
56

( 11 %)

= 2' p< .05*; C = .25

Undecided

Total

82 ( 1 7 %)

479

14 ( 29 %)

49

( 18 %)

528

96
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or above planned to transfer to a four-year institution
~fter completing their course work.
Adjust to College and Age
As shown in Table 34, the association between students' age and their expectations about adjusting to college, a Chi-Square was computed.

It yielded an observed

value of 7.05, when tested at the .05 alpha level.

As a

result of this finding, the null hypothesis was not rejected.

Consequently, it was concluded that students'

age and their expectations about adjusting to a college
were not associated.

The data appeared to imply that stu-·

dents expectations about their hardest part of adjusting
to college life were not affected by age.
SUIBI:lary of Findings
This investigation found significant relationships
among freshmen students' ethnic background, gender, age,
and their perceptions and expectations regarding certain
types of counseling services.

Significant associations

were found between students' ethnicity and their intentions to use tutoring services, personal counseling,
course advisement, and job placement.
· The variable gender was found to have a significant
relationship between students' use of counseling centers
for job placement services and career testing as the test-

Table 34
The Chi-Square Between Students' Age and Their Expectations
About Adjusting to College

Age

20 or
Below
21 and
Above
Total

Campus
Issues

Critical
Thinker

Earning
Grades

Meeting
Students

Meeting
Expens e s

Budgeting
Time

36 ( 7 %)

51 ( 11 %)

102 ( 21 %)

28 ( 6 %)

28 ( 6 %)

80 ( 1 7 %)

12 ( 24 %)

4 ( 8 %)

114 ( 2 2 %)

32 ( 6 %)

3 ( 6 %)
49 ( 9 %)

2 ( 4 %)
53 ( 10 %)

5

( 10 %)

33 ( 6 %)

12 ( 2 4 %)
92 ( 17 %)

~

w

O'I
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ing service most useful.

Additionally, academic counsel-

ing was found to be the counseling service which benefited
them most often, and personal counseling was the service
which benefited them least often.
The variable age was found to have a significant
association between students' expectations about transferring before they completed the associate degree or
certificate and their expectations about transferring to
a four-year institution after completing their course
work.

Ethnicity, gender, and age were not found to be

significantly associated with other types of counseling
services provided at the community college counseling
centers used in this study.

The analysis of the data

indicated that freshmen students' ethnicity, gender and
age will affect their usage of certain types of counseling
services provided by community college counseling centers
selected for this study.

The variable ethnicity and

gender appears to have a greater impact on students' behavior toward utilizing counseling services than the
variable age.

CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The purpose of this study was to examine the perceptions and expectations of entering freshmen college students toward counseling services at selected two-year
institutions of higher education.

Freshmen community col-

lege students were asked to respond to a series of questions concerning their perceptions and expectations about
counseling services before they began attending classes.
A survey was employed in this study.

Five-hundred and

thirty (530) community college students enrolled in freshmen orientation programs at selected community colleges in
East Central Texas participated in the study.
A questionnaire was developed, for the particular purpose of this study.

The instrument was pre-tested by

administering it to twenty (20) community college students
attending Temple Junior College in order to determine the
clarity of the questions and to determine an estimation of
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the reliability of the questionnaire.

The data analysis

for this study was accomplished through the app lication of
the Chi-Square test of independence.
Summary of the Findings
Based on the results of this study, the following findings were observed:
1.

The ethnicity of the students was associated
with their perceptions about using tutoring
services provided by the counseling center.

2.

The students' ethnicity was associated with
their perceptions about discussing a personal
problem with a counselor.

3.

The ethnic i ty of the students was associated
with their perceptions about talking with a
counselor regarding finding a job.

4.

The students' ethnicity was associated with
their expectations about transferring to a
four-year institution after comp leting
their course work at the institution.

5.

The ethnicity of the students was associated
with their percep tions a b o u t talk ing with a
counselor reg a r di n g find a job .
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6.

The students' gender was associated with their
perceptions about the testing service which is
the ~ost useful to them.

7.

The expectations of coIDP.lunity college students
which counseling service they felt would benefit
them most often were associated with their gender.

8.

The e xpe ctations of coamunity college students
about which counseling service they felt would
benefit them least often were associated wi th
their gender.

9.

The expectations of community college students
about transferring before they comp lete the as sociate degree or certificate were associated
with their ethnicity.

10.

The expectations of community college students
about transferring to a four-year institutions
after completing their course work were associated
with their age.

11.

The students' gender and age independ e ntly did not
produce an association between their perceptions
about using tutoring services provided by the
counseling center.
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12.

The perceptions of community college
students about discussing a personal
problem with a counselor were not associated
with their gender or age.

13.

The students' ethnicity independently did
not produce an association between students'
perceptions about the testing service which
is the least useful.

14.

The variable age was not associated with the
perceptions of cowmunity college students
talking with a counselor regarding finding a
job.

15.

The students' ethnicity and gender independently
did not produce an association between their
perceptions about transferring before they
complete the associate degree or certificate.

16.

The variable ethnicity was not significantly
associated with community college students'
expectations about adjusting to college.

17.

The expectations of community college
students about adjusting to college
were not associated with their age.
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18.

The variable gender was not significantly
associated with students' expectations
about transferring to a four-year
institution after completing their
course work.

Conclusions
It can be deduced from the findings in this study that
freshmen students' ethnicity, gender, and age were related
to their usage of certain types of counseling services provided at coromunity colleges.

On the other hand, the results

of this study, also revealed certain non-significant associations between students' perceptions and expectations
about using counseling services and the demographic variables.
In short, it was concluded from the data that there
was an association among ethnicity and students' use of
tutoring services, personal counseling, job placement services, and their expectations about transferring to a fouryear institution.

These significant findings seemed to

suggest that students' ethnic backgrounds would influence
their usage of the aforementioned types of counseling services.

The significant finding regarding students' expecta-

tions about transferring to a four-year institution should
suggest to community college counselors that transfer in-
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formation serv-ice is vital for students planning to transfer
to four-year institutions.

Specifically , transfer infer-

mation should be an integral service provided b y community
college counseling centers.

Also, the students' ethnic

background ma_y effect their usage of this service.

The

results of this study seemed to revealed that freshmen students, usage of tutoring, personal counseling, and job
placement services was affected by the ethnic backgrounds
of the community college students.

These services pro-

vided needed support to assist each student to function
successfully as a member of the academic community .
Generall y , while students of other ethnic backgrounds
will use counseling services, Black freshmen students' usage of certain types of counseling services appeared to be
affected most.

The significant association found in this

study between students' use of personal counseling and
ethnicity was consistent with similar findings.

According

to Schneider et al., a significant relationship e x isted
between students' ethnic background and their use of counseling centers for personal problems.

92

The ethnic back-

ground of freshmen students was found to be non-significantl y
associated with students' use of counseling centers for

92 schneider and Laury, op. cit., p. 324.
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course advisement, testing and counseling services which
they expected to use least and most often.

However, a re-

lationship was not revealed between student ethnicity and
their expectations about problems in adjusting to college
life.
These non-significant findings may be attributed to
the fact that com.~unity college students, regardless of
their ethnicity, perceived and expected these services to
be useful.

Also, these services were possibly perceived

as being directly related to academic survival and thus
could assist students to succeed with educational plans.
It was revealed, based on the results of this study,
that gender and student usage of job placement, career
testing, academic counseling, and personal counseling
services were associated.

These findings appeared to

indicate that freshmen students' use of these types of
counseling services were affected by their gender.

Females

more than males tended to respond more positive to usefulness when using job placement, career, testing, and personal
counseling services.

Female

freshmen students indicated a

stronger preference for using job placement and career
testing counseling services than did male freshmen students.
These two significant findings could possibly be ascribed
to an increase in female enrollment and participation in
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higher education at the community college level.

Also,

these findings might suggest a change in attitude of women toward career and job opportunities.

With the role

of females in the work force constantly changing, many
females attend college to pursue a career as well as to
gain goals.
From a different view, fewer female students indicated
that they would use counselors for personal counseling than
did male students.

This finding seemed to suggest that fe-

male students, when confronted with a personal problem, are
more likely to seek help from other help-givers rather than
from college counselors.

High-ranking potential help-givers

who were identified in a study by Christensen et al. were
relatives, student friend, parent, and an old friend. 93
Several researchers cited in the review of literature noted
that fem.a le students were more likely than male students to
express a need for personal counseling.

This finding

indicated that female students perceived personal counseling as less appropriate for discussion with a counselor
than did male students.

The data also revealed that males

more than females expected academic counseling to be the
most important counseling service provided.

Thus this latter

finding suggested that male students viewed academic counsel-

93 christensen, Birk, Brooks, and Sedlacek, op. cit.,
p. 396.
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ing as the key counseling service requisite to academic
survival in a college setting.

Academic counseling, then

could conceivably be thought of as the cornerstone for
the academic success of non-traditional students in developing their total potentials.

Male students might use this

service more frequently than did females to assist them in
enrolling in courses that were parallel with their abilities
and planned field of study.
The gender of freshmen students was found to have least
effect on students' use of counseling centers for tutoring,
personal counseling, course advisement, and testing service.
Furthermore, a relationship was not found between students'
gender and their expectations about transferring before and
after completing their course work or about problems in adjusting to college.
These non-significant findings indicate that male and
female students expected and perceived these counseling services to be equally important in preparing them for a successful college experience.

Also, the services were useful

and were perceived to be of great importance to many nontraditional cow~unity college students in helping the~ to
achieve grades commensurate with their abilities.
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Age and students' expectations about transferring before they completed the associate degree or certificate
indicated that older students (21 or above) were more
li kel y than younger students (20 or below) not to transfer
before achieving the associate degree or certificate.

This

finding may be attributed to older students' tendency to
demonstrate greater maturity and stability than younger
students with regard to sense of identity, responsibility
to work, and family cowmitments.

Because older students

often are emp loyed, transferring and possibly relocating
their jobs and families to further their education might
hinder plans for transferring to other institutions.

In

constrast, age and student expectations about transferring
to a four-year institution after completing their course
wor k were associated.

This finding suggested that younger

students, different from their counterparts, expected to
transfer to four-year institutions after completing their
course work.

This finding can also be attributed to younger

students' tendency to enroll at community college because
it is often convenient and less expensive for the family.
It also provides them with a start in helping to adjust to
college life while staying close to family.

Younger stu-

.

dents · sometimes attend col'1Itlunity colleges and recei v e college credit toward a four-year degree before going away to
college.

This finding seemed to comp lement reports fro m
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studies by Cohen and Purnell that fewer community college
students are completing the associate degree before trans·
·
.
.
94,
f erring
to f our-year institutions.

95

Age and students' perceptions and expectations toward
other types of counseling services were found to be nonsignificantly associated.

These non-significant findings

may be attributed to students above and below 21, who intend to use an<l thus expect these counseling services to
be of vital importance while they attend community college
during their freshman year.
Discussion
Based upon the data, it was concluded that Black freshmen student (78 percent), more than Whites, Mexican-Americans, and Others, are more likely to utilize the counseling
center for tutorial assistance.

Black freshmen students

might prefer to use tutoring service because it provides
them with additional help in making better grades while in
college.

Also, Blacks more than any other ethnic group were

willing to discuss personal problems with counselors at community colleges.

Blacks might have been interested in seek-

94
_ Cohen and Brawer, op. cit., p. 34.
95 Purnell, op. cit., p. 47.
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ing solutions to personal problems that could affect their
academic performances.

Since many Blacks are burdened with

problems such as unemployment, inadequate income and are
unskilled workers, there would seem to be a greater need for
them to use counseling for personal concerns.

Additionally,

Black freshmen students (94 percent) use job placement services more than any other ethnic.

Thus, it can be hypothe-

sized that Black students would use job placement services
because of such factors as high unemployment among Black
teenagers and fewer job opportunities.

Therefore, counsel-

ing centers offering job placement services would be a highly
useful service for Black students.

Furthermore, an inference

was drawn from the data that Black students (78 percent) more
than other ethnic group expected to transfer to a four-year
institution.

This finding seemed to imply that Blacks would

have more need to use counseling centers for course transfer
information; their possible objective would be to pursue a
degree higher than an associate degree or at least to
continue their education at a four-year institution.
Based upon gender and job placement service, female
freshmen students (73 percent) more than male students were
in agreement about using counseling centers for assistance
in finding employment.

Female students' intentions to use

job placement service indicated that women may have an
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equal or greater need to be employed then men.

Also, fe-

males more than males perceived career testing as the testing service most useful to them while in college.

The

finding could suggest that female students attending college were career-oriented.

Additionally, most females

currently attending college are perceived to be more careeroriented than their mothers and g randmothers were twenty
years ago.
On the other hand, male freshmen students (35 percent)
more than females expected academic counseling to be the
most beneficial service while they were pursuing a college
education.

This finding could suggest that male freshmen

students felt that academic counseling was more important
than other counseling services because it was perceived as
the essence of the college experience and was related
directly to survival in an academic institution.
Moreover, a higher percentage of female students (42
percent) than did males considered personal counseling
services to benefit them least.

Personal counseling, then,

has not been one of the stronger services provided by professional counselors in an educational setting, despite the
fact that most community colleges maintain counselors
trained to provide personal counseling services for students.
Seeking help with persdnal problems was often perceived by
students to be inappropriate in educational institutions.

,...
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Therefore, female students might be willing to confide in
other sources regarding personal concerns; these sources
might be a close friend, a boy friend, a mother, or a
clergyman, rather than college counselors.
Students twenty-one or above (61 percent) more than
did students twenty or below were in agreement about not
transferring before they had completed the associate degree or certificate.

T~is finding could be attributed to

the fact that students twenty-one and above were more stable
with regards to employment, family, marriage, and friends.
Therefore, attending community college was basically convenient, inexpensive, and limited the interference of routine living arrangements.

The rationale may be just the

opposite for students twenty and below.

However, more stu-

dents that are twenty and below (94 percent), expected to
transfer to a four-year institution after completing their
course work.

Also, students twenty and below, generally,

tended to be more mobile and usually had not made plans or
commitments that would prevent them from transferring to a
distant college.
To summarize, inferences can be drawn from the aforementioned statements that freshmen students' perceptions
and expectations about counseling services were most often
influence by their ethnic background and gender.

Students'
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age had the least effect on students' perceived and expected
use of counseling services provided by community colleges,
as revealed in this study.

In essence, freshmen college

students' ethnic background and gender were related to
certain types of counseling services entering freshmen students intended to use, as well as to those concerns they
were willing to discuss with counselors at community colleges.
Implications for Higher Education
The results of these findings suggest several implications for community college counseling centers.

The most

important implication is that community college freshmen
students differ in their perceptions in utilizing different
kinds of counseling services.

Ethnic background, gender and

age are strong determinants in terms of the type of counsel. ing services the student will choose to use.

Therefore,

com..munity colleges should examine those counseling services
that are currently provided for freshmen students to take
ethnicity, gender and age into consideration.
Another implication of this study is that freshmen
students perceive academic counseling as having a significant impact on their educational objectives and academic
survival in college.

This finding suggests that community

college counseling centers should offer effective academic
counseling services to freshmen students.
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A final implication is that community college counseling centers can assist their institutions with student attrition.

More specifically, if these counseling needs as

perceived by freshmen students are met, then there will be
greater chances for the students to remain in college.
Recommendations for Further Study
In order to augment the findings of the current
study, it is recommended that:
1.

A study be conducted on community
colleges to examine the effects
of racial composition of the
counseling staff in regard to the
students' frequency of usage of
counseling services at com_munity
colleges.

2.

A follow-up study be undertaken
to validate the results from a
larger sample and over a longer
period of time, with controls on
various other factors not addressed
in this study.
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3.

A

study be conducted on the work experiences

of community college counselors with focus
on industrial/vocational and educational
backgrounds to determine students' preferences of counselors when seeking guidance
and counseling regarding careers in vocational
and technical fields.
4.

A study be conducted on the marital status of
community college students to examine its
effect on the perceptions toward using
selected counseling services.

APPENDI X A:

Que stionnaire
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INSTRUCTIONS: This questionnaire is designed to exa~ine freshme~
co ll ege students' perceptions and expectations toward counseling services of fered at two-year colleges. Your ~esponse to these iteres in
the survey,· along with the response of other students will be used
to assist counselors and administrators in understanding the needs of
freshmen students. The information you provide will be confidential
and used only for the purpose as stated above . Pl ease put an "X '' or
write in the appropriate responses as requested for each item. Choose
only one answer for each question.
PART I: DEMOGRAPHIC INFORMATION:
Ethnic Background:
American Indian/Alaskan Native
Asian/Pacific Islander'
Black/Non-Hispanic
Other

Chicano/Mexican American
Spanish American origin
White

Sex:

Male

Female

Age:

16-20

21-25

41-45

Other (specify)

26-30

31-35

36-40

DEFINITION OF COUNSELING SERVICES: For the purpose of this survey,
junior college counseling services are divided into seven areas and
are defined as follows:
1.

JOB PLACEMENT is designed to assist enrolled students and graduates in •finding employment on a full or part time basis.

2A

ACADEMIC COUNSELING is designed to assist students in selecting
appropriate courses based upon their planned major and educat ion al level.

3.

CAREER COUNSELING is designed to assist students in choosing a
career based upon their interests, goals, and abilities.

4.

,
PERSONAL COUNSELING is designed to assist students in resolving
personal problems or social concern with the assistance of a
trained counselor.

5.

COURSE TRANSFER INFORMATION is designed to assist students in selecting courses to be transferred to another college or university.

6.

TUTORING SERVICE is designed to provide students with a qua l ified
person to facilitate learning in a subject (s) using one on one
small group tutoring.

7.

TESTING SERVICE is designed to appraise the student's educational
level and achievement, career interest, perso n al adjustment, and
job aptitude.

F!,R-;- I I:

PERCEPTIONS Or CO UNSEllNG SERVICES
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If a va i,1 ab l e:, vrnuld you use tutoring services?
2. no

-- - 1. yes

2.

Would you talk to a counselor if you had a personal problem?
1. yes

3.

---

2. n 0

2. no

3. undecided

3. undecided

Which testing do you think would be most useful to you?
1. Aptitude tests
3. Personality tests

6.

3. undecided

Would you talk to a counselor if you needed help in finding a job?
__ 1. yes

5.

2. no

Would you talk to a counselor if you needed help with course adsement?
1 . yes

4.

3. undecided

2. Career/Vocational tests

4.

Other (specify)

Which testing service do you think will be least useful to you?
1. Aptitude tests
3. Personality tests

2. Career/Vocational tests
4. Other (specify)

PART Ill: EXPECTATIONS OF COUNSELING SERVICES
7.

Which counseling service do you expect to use more often than
others to benefit you?
1. Job Pl a cement

Vocational Counseling
Transfer Information
Service
8.

3. Careei;J

5. Course
--7 . Testi ng

Which counseling service do you expect to use least?
1 • Job Placement

Voe a ti onal Counseling
Trans fer -I riformati on
Service
9.

2 . Academic Advisement
4. Personal Counseling
6. Tutoring Service

2 . Academic Advisement
4 . Personal Counseling
6 . Tutoring Service

Career /
5 • Course
7. Testing
3.

-

Do you plan to transfer before you complete your Associate degree
or certificate?
l. yes

2. no

3.

undecided

10.

Do you plan to tranfer to a four-year college after completing
course work at this college?
l. yes

2. no
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3. undecided

Of the options below, which do you expect ~ill be the hardest
part of adjusting to college?

11.

1. Deciding whether (or how much to get involved in campus

issues
_2. Becoming a more critical and independent thinker
3. Earning satisfactory grades

4. Getting to meet and know other students (both sexes)

S. Meeting financial expense
6. Budgeting time

7. Studying efficiently
8. Selecting a field of study and/or a career
9. Other (specify)

PART IV:

CHARACTERISTICS OF TWO-YEAR COLLEGE ENTERING FRESHMEN
STUDENTS

Rank the following services in order of importance to you. (l to · 7 J

12.

l. Job Pl acement Counseling

2. Academic Co unseling

3 • Career/Vo cat i .on al Co un s el i ~ _

4 • Person a 1 Co uns e 1 i n g

5. Course Transfer Information

6. Tutorial ·Service

7. Testing Service

-

13. About 50% of college students typically leave before receiving a
degree. If this thould happen to you, which of the following
would be the most likely reason?

1. To accept a good job

2. To enter another school

- - 3. It would cost more thanmy family or I could afford
4. Marriage
5. Disinterest in study
6. Lack of

academic ability
8. Other

7.

Insufficient reading ~study skills

14 . Did you ever. discuss plans to attend college with your high school

counselori
_
15 .

l. yes

2. no

Have you chosen a major?
__ 1. yes

2. no

3. undecided

1..60

16.

If so, how much do you think you know about your major?
1. Nothing
4. Enough

17.

In high school you studied, on the average, how many hours per
week?

,.

week

None
4.

6. 13-17
8. 22-26
10. 31 or
18.

_ 2 . Little
_ 3 . More than little
_ 5 . More than enough

2 • 1 -3 hours per week
3. 4-5 hours per
6-8 hours per week
5 . 9-12 hours per week
hours per week
7 . 18-21 hours per week
hours per week
9. 27-30 hours per week
more hours per week

Which category would best fit your reason for enrolling at this
junior college?
1. Near home
2. Low cost
college
4. Career preparation
6. Influence from a friend
guardian
8. Other (specify)

1 9.

_
3. Opportunity to go to
_
5. Quality education
7. Influence from parent/

Which one of the academic areas do you feel is your weakest?

-

1 • Math

2. Re ad in g
3. Writing
5 • Taking exams
6 . Study habits
ses
8. Other

20.

Note taking
- 7. 4.Science
cour-

Which one of the academic areas do you feel is your strongest?

-

1 • Ma th

2. Reading
3. Writing .
5. Taking exams
6 • Study habits
ses
9. Other . ·

_

4. Note taking
7. Science cour-

-------

21.

Indicate the highest level of math taken while in high school.
2. Introduction to Algebra
_
3. Alge1. Basic Math
bra I _
4. Geometry
5. Algebra II
6. Trigonometry
8. Calculus
_
9. Physics_ 10.
7. PreCalculus
Other (specify)

22.

Indicate the highest level of science taken while in high school.
1. Physical Science
4. Physics (science)

2. Biology
3. Chemistry
5. Other (specify)

23.

1 • A or A+
6.

24.

1. yes

1. yes

2. no

2. no

3. undecided

Do you plan to work while you are taking college courses?
2. no

3. undecided

If yes, will your job be on a full time basis?

29.

3. no opinion

Do you expect different services from junior college counselors
than those provided from your high school counselor?

1. yes

28.

1. yes

2. no

In college, how many hours per week do you plan to study?
1. None

30.

2. 1-3
3. 4-5
6. 13-17
7. 18-21
8. 22-26
l O. 31 or more hours per week

4. 6-8
9. 27-30

s.

9-12

What do you expect to gain· from attending a two-year college?
_

1. Job skill training

year college
S. Other
31.

5. B-

2. no

1. yes

27.

4. B

Dor below

7. C

C+

3. B+

While enrolled at this college, will money be a problem for you?
_

26.

2. A-

Are you receiving financial aid from one source or another
through the college?
_

2s.
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What was you average grade in high school?

_

2. Course credit toward a four-

3. Associate degree

4. Certificate

------

What grade do you expect to have while in college?
l. A or A+
6.

C+

2. A-

7. C

3. B+

8. Dor below

4. B

5. B-

APPENDIX B:

Letter Sent to Evaluators of Questionnaire
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2918 Ruggles Loop
Temple, Texas
May 12, 1985

Dear Colleague:
As per our conversation, I would like to ask you to
rate the enclosed questionnaire. For your information,
the title and a brief description of my proposed study
are enclosed.
Please feel free to use the blank sheet for comments
and/or suggestions. For your convenience, I have enclosed
a self-addressed envelope.
Your earliest response to this matter will be greatly
appreciated.
Sincerely,

Leon Kilpatrick

APPENDIX C:

Rating Sheet for Questionnaire
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Rating Sheet
After reviewing the enclosed questionnaire, I rate
it as:

(Please che c k)

_ _ __ excellen t

- - - -very good
- - - -good
f a ir

Name

Po s ition

Place of Employment

APPENDIX D:

Letter Requesting Permission
to Participate in the Study
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2918 Ruggles Loop
Temple, Texas
June 11, 1985

Dear Colleag ue:
As per our conversation, I am a doctoral candidate
at Te x as Southern University in Houston, Tex as.
Currently, I am making plans to collect data for a research
study to fulfill the requirements for t h e Doctorate of
Education de gree.
This study will focu s on the perceptions and e x pectations of freshmen college students toward counseling
services offered at two-year colleges. With your permission, I would like to ask your approval to allow me to
administer a questionnaire to your freshmen students
during your Freshmen Orientation program. The information on this questionnaire will be designed to be completed in about 15 minutes.
For your information, I have enclosed a sample copy
of the questionnaire which is presentl y still in the dev elopmental stage. This questionnaire shows t h e kind of
information I will be seeking if you and your institution
approve the request.
Your earliest response to this matter will be greatly appreciated. Please send your reply to:
Leon Ki lpatrick
2918 Ruggles Loop
Temple, Tex as 76501
Sincerely yours,

~~±,+~
Leon Ki lpatrick

APPENDIX E:

Letter Sent to Persons Who
Administered the Questionnaire
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2918 Ruggles Loop
Temple, Texas
June 26, 1985

Dear Colleague:
Thank you for your consideration and permission to
administer a questionnaire to your freshmen students
during Freshmen Orientation.
As a reminder, I will forward a copy of the complete
questionnaire prior to the Freshmen Orientation program
in which the survey is to be administered.
Thank you, and I appreciate your kindness and support in this endeavour.
Sincerely,

Leon Kilpatrick

APPENDIX F:

Panel Used to Evaluate Questionnaire
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Evaluators
John Bicknell, Ed.D.
Counselor
Temple Junior College
Temple, Texas
Ronnie Davis, Ed.D.
Sociology Department
Grambling State University
Grambling, Louisiana
W. P. Drumgoole, Ed.D.
Vice-President for Student Affairs
Henderson County Junior Colleg e
Athens, Texas
Keith Geisler, Ph.D.
Counselor
Mcclennan Community College
Waco, Texas
Ken Holden, M.Ed.
Freshmen Orientation Coordinator/Counselor
Texas Southern University
Houston, Texas
Joseph Jefferson, Ph.D.
Guidance Education
Texas Southern University
Houston, Texas
William Selmon, M.Ed.
Counselor
Houston Community College
Houston, Texas
Eleanor Taylor, M.Ed.
Director of Tutorial and Special Services
Mcclennan Community College
Waco, Texas
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